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FOR SEVEN YEARS STEPHENS COLLEGE HAS BEEN(EN- .
gaged in a library program planned to increasethé value

of the library to the College and to its studenfs," College-
wide work on this objective has resulte gt the develop-
ment of plans and procedures which have attracted the
interest of many schools and cg}légés. Visitors have
come to the campus to obsery€™library developments;
staff members have frequently Been invited to repott on
certain aspects of their Work, and the staff has received
numerous letters of induity about the program.

In order to pt cfe_\before interested bibrarians and
other educators(the philosophy, practices and implica-
tions of the Stéphens College library program, the pres- -
ent voh{mﬁé(hés been written. . B

The\i:l}a:hges that have occurred at Stephens College .

' as résillis of the library program cannot be credited to
L sy one person, nor even to the library staff. The writer
_ wishes to acknowledge the united efforts of the entire
college staff—particularly teachers and librarians who .
together comprise the instructional staff—in increasing
- the value of the library. If the names of those who have
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Preface

participated in the developments here on these pages
were listed they would number more than two hundred
and fifty. The writer wishes, however, to acknowledge
special indebtedness to members of the library staff,
whose initiative, industry and loyalty have contributed
to improvements during the past seven years; to W. P.

Shofstall, Dean of Administration, who has been a 3é-)

vere, a constructive, and a friendly critic; to W.CW.
Charters, Director of the Bureau of Educational B\‘:&earch
at Ohio State University and Director of ReSearch at

Stephens College, for bath his guidance 3ad ‘assistance;’

and to James M. Wood, President, fgiyhis vision, his
stimulating counsel, his cooperatia@, and his support.

Throughout the planning ahd\development of the
library program at Stephens, Cotlege William Warner
Bishop, Librarian at the ~Umversnty of Michigan, has
been the counselor, gu;gle and teacher of the writer.

The Cacnegie Cgtporation of New York has made
possible the lih{a@ developments here described, by
grants necgssaly for initiating several experimental

aspects qf,:fthe program. The writer is grateful to
Frederigk*P. Keppel, President of the Carnegie Corpo- .

ratio\ri\)f New York, for his interest and counsel in li-

b{s‘ry developments at Stephens College.

For criticizing this manuscript, the writer wishes to

(5" thenk Charles H, Brown, Librarian at Yowa State Col-

lege; Guy R. Lyle, Librarian at the North Carolina Col-
lege for Wormen; and Roy Ivan Johason, Director of
the Skills and Techniques Division at Stephens College.
He appreciates both the editorial and secretatial work
done by Mrs. Robert H. Haigh. B.L.J.
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Introduction
O\
RANDALL AND GOODRICH IN THEIR USEFUL (BOOK,
Principles of college library administratignistite:. “It
is chiefly to the college president that thgcollege librar-
ian must look for advice and for aSS\ta}lte in carrying
out the work of the library: . ... 58far as the librarian
is concerned, the ideal organghon of the college hier-
archy seems to be this: theJibrarian repotts directly to
the president, who, in tum, reports to the board.” I
- assume it is because Dean Johnson believes in this policy -
that he has asked me'td write a few paragraphs of intro-
duction for his ‘{@nﬂ{ Dean Johason is teo well known
- in college aqd university library circles to need any
personal ; mtroductlon I suspect, therefore, that the in-
wtat;on"he has extended to me is designed to give an
out’sl\de college executive an opportunity to commit him-~
se1f to the principles and type of library program de-
\veloped at Stephens College, and thus to set a good
C example for other collége administrators. :
The appropriation from the Carnegie Corporatmn
for the organization and development of -the library.
- program at Stephens College represents a good invest-- '

xv



Introduction

ment, not only for the college immediately concerned,
but as a demonstration of what may be done in other

colleges with comparatively small additions to their

present funds. The principles on which Dean Johnson
has based his program are quite as valid for four-year
colleges as for junior colleges. The attempt to co-
ordinate and to unify the efforts of teachers with the ,
services made available by trained librarians is based\
on a sound principle of education which is recogmzed
and understood mote clearly now than a few. decades
ago. A college library is no longer a mere collection of
books to be prized and guarded as relics\gf earlier gen-

_erations, nor even an enterprise within{a.‘college of im-
portance only to those who happep. ’bo fevelop a special

interest in its opportumtles Théprocesses which con-
stitute the library in a modess, college are inextricably
involved in the processes. ‘bf both teaching and learn-
ing. Any college teactier or administrator who does
not see the importanceof this fact falls short of under-
standing one of :th'e most important advances in modern

" education. e\

The Stephéns College program also encourages its
students to”read for the pleasure of -reading and sur-
rouneté\them at every turn with worth-while books.
Sliﬁh an environment cannot fail to influence “‘the mar-

..j.gmal regions of a student’s mind” and to result, with-
» out much conscious effort on the part of the student,

in improved standards of judgment and taste.
In suggesting above that improvements may be made
without important additions to funds, I do not mean to

| .imply that the present financjal resources of colleges are

- Xvi




Introduction

adequate. There is scarcely 2 college in the country that
has sufficient funds to carry out the program it has in
hand. If college libraties ate underdeveloped, the same
statement -may be made regarding most other depart-
ments in the vast majority of colleges. The chief ob-
stacles to progress which college librarians face are not
lack of understanding or of sympathy on the part of col-
lege administrators but lack of financial resources and -: \:\
the embarrassment and frustration so commonly experi-)
enced by administrators in their efforts to find adequate
support. The problem cannot be solved exceptids a
larger share of our national income is madeyailable

through public and private agencies. . )
D N
L ONALKL CowLING
Northfield, Minnesoia A\
Masch 27, 1939 . o\ I
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PRESIDENT JAMES MADISON . WOOD OF STEPHENS\COL- -

leget tells of attending an educational confe}ence in
California, at one session of which was d1scussed “The
place of the library in schools and- colig:ges

“At this particalar meeting,” say$ “\President Wood,

“'the discussion seemed partlcularly futile. Vague gen-

eralities and pointless routine wete the order of the day.
E lnally, when it became apparent that nothing of signifi-
cance was coming out of the discussions, I left the meet-

ing. ‘At the door I sfet'a dean from the University of -
California, and we) paused outside of the conference -

~room to comhent on the truly pathetic meeting which

we had ]usg 12ft. In a moment onc of the confetence’

speakcrs\&Ilbrarfan approached and we turned the fire

of oxl\emarks upon her.. She listened for a few- minutes L
tott complaints.” She then inquired our identity and,
upnn leatning it, launched into a speech Wthh might_ :

“well have been delivered at the c_onference
! agree with you,” she began Th[S conference i is

‘Stephens College, Columbia, Missour, is a junior college fo_r women
with an enrolment of 1,530 for the 1938-39 school year.



Vitalizing a College Library

most pathetic. Bad as it is, however, it does not even .
approach the pitiful conditions which exist in the li- -
braries of the schools and colleges here represented. And
the fault is yours, you educators, you deans, you college
presidents. You place super-annuated teachers in charge
of your libraries; or pethaps in hiting a librarian you use ¢
the same criteria for selection that you would in em->
ploying a bookkeeper or a stenographer, Then, J" by
chance you do find a capable librarian, you tie his bands:
you expect him to operate a library without- funds you'
assign him no responsibility; you place ity in such a
position that he can be nothing mdre\6r less than a
routine clerical worker, Then yougdme to conferences
such as this and wonder why the library is failing to
make a vital contribution to yéur college.’

""With this, the librariatiiwhose conference talk I had -
criticized, turned on he;.heel and strode off.”

Some month fater President Wood visited in the
home of the late Edward Bok and asked him this ques-
tion: "W‘hx would you do to teach several hundred
gisls to en}oy the best in att, in music, in literature?”

To this query the noted editor replied: “I should like
tg'tell you the story of a friend of mine whose daughter -

\sked him to buy her a plcture—a. popular and rather
* sentimental print—to hang in her room. The father
bought the print and had it hung as his daughter
directed.

“A fortnight later, however, the father went to an
art store and bought a painting of real artistic merit.

This he brought home and gave to his daughter with the

2



N

Inception of the Program

request that she hang it beside the print which he had
bought her eatlier. It was with some reluctance that the
girl agreed to her father’s proposal for she did not like
the painting.

“After only a few weeks the daughter came to her
father carrying the first print. She handed it to him with
this comment: ‘Father, I don’t want this any more. It

Seems $o cheap compared with the other plcture you RS \

bought for me.” N

"“That,"” conciuded Mr. Bok, "1s how T should hke j:o
see you lead your gtrls to enjoy literature and tbe atts.”

Because of the nature of the educat{mal progra.m
which-he had been developmg durin % his 15 years at
Stephens College, the California in¢ident and the visit
with Edward Bok made definite i m‘lpressmns upon Presi-
dent Wood. :

Dr. W. W. Charters hgd r:ecently completed for the
college an mvestlgatlon,of the activities of women on the
basis ‘of which an enfirely new curriculum was being
constructed-—a quifficulum specifically designed to pre-
pare girls to meet the problems of life.2 The entire col-
lege staff wi® focusing its attention upon methods of de-
ﬁning theweeds of girls and of preparing them to meet -

tieeds, Traditional practices were abandoned and
nev's?\courses planned in terms of life problems were de-

. ~véloped At ali points in the program attention was cen-

,' The seven areas of -activity which Dr. Charters found were en-

gaged in by all women and which, therefore, comprise the center
of the new curriculum are: communications (both oral and written ),
appteciation of the beautiful, social adjustment, physical health,
mental health, consumers' problems; and .philosophy of living. -

3
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tered upon the individual student. Required courses
were eliminated, and individualized courses of study
were fashioned in terms of the needs of each student.
With a background of experience and of interest which .
was motivating the sweeping educational changes tak-
ing place at Stephens College, President Wood gavg '\
much thought to the implications of the California cén- D
ference and of Edward Bok’s story. « M L

Finally he came to a decision: We shall.émploy a
librarian and place upon him such responsibifities that
it will be impossible for him to be & mers elerical worker,

We shall tell him that we want to place our library at
the very center of our educational‘pl}ogram, that we want
no institutionalized library planybut that we want our
library administered in termé. of meeting the needs of
individual students, Welshall tell him Edward Bok's -
story and suggest tlzatfs’mdents be given opportunity to
live with the best ‘Q literature and the arts.

Daring the sueceeding months the objectives of the
proposed library program wete formulated as follows:
first, 1:0}{1‘5.1(& the libraty contribute as effectively as pos-
sible to.the instructional program of the college; second,
Q:fgach students how to use books effectively; and, third,

(talead students to love books and to read for pleasure.

If such objectives were to be achieved, it would in-
volve changing many traditional patterns of library serv-
ice, it would require the expansion of library facilities,
and it would necessitate the use of varied experimental
plans and procedures. Such plans, patticularly during
their experimental stages, would be costly. Accordingly,
President Wood discussed his plans and objectives with

4




- Inception of the Pro gmm

Dr. Frederick P. Keppel of the Carnegie Corporatmn of _

New York. Dr. Keppel was interested and, since these

proposals would involve experimenfs the results of -

~which might have significance for other colleges, the -

Carnegie Corporation agreed to help in financing the

plan.
The next probiem was that of personnel Since the

hbrary program was basically to be concerned with teach..

Y\
¢\

N\

ing and learning, with adapting the libraty to instrues™
tional needs, and with improving student work, and' }
achievement, it was early decided that the, J‘ibiarlan -
would have a dual position; he would be both tibrarian * N
~and dean of instruction. As librarian h@\mtﬂd know
 the library, its resources and its Poss;b;hhes - As dean -

of instruction he would know the itistriictional program.
He would thus be in a unique pc»smon both to adapt the

\*

library to instruction and to. %2id teachers and students * '

more -effectively to use th& 'hbrary The man for the

position must not havg-preconceived convictions of how

the library should, pevadministered; Rather, he should - _
approach the problem with an epen mind and be eager .~
to adapt the hbrary to the 1nd1v1dual needs of students -

and teachersy

Becaus’; the man ﬁna!ly selected for the new posmon. :

of h{l\anan and dean of instruction had been trained

i Whe field of teaching and not in library science, he

Spent the first year of his appointment 4t the University
of Michigan, where he studied basic courseés in library - -

science and worked on’ plans for the Stephens College :

library program.

Precedmg his penod of study at the Umverslty of =

g
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Michigan, the new librarian spent a month at Stephens -
College, where he became acquainted with the college, - -,
its philosophy and its program, its teachers and its stu- -
dents. He found a junior college for women with an
enrolment (in 1931-32) of Goo and a faculty of more 3
than Go. He found an educational program specifically
fashioned to meet the needs of women and discovered)
that the faculty was pioneering in building and refiping
new courses,?® the necessity for which had beefi "defined
by extensive study of the activities, problemsidnd needs
of women., He found a library which Contained more
than 9,000 books and 75 current periodicals, all ade- ¢
quately housed and well-organizéd“in a single central
library having seats for more thaprone fourth of the stu-
dent body. ~N

During his year of stady the new librarian not only
took courses in libraryeience but he also visited various
colieges to obsgr{é their practices; he consulted with

*Among cours!ss\’.b}ing developed or planned at that time were
the followings
" Communitations, 2 coutse planned to teach studeats cffectively
to 2ngake in the varied types of communications (for example,
cotversation and group discussion, letter writing and the prep-
/“dration of reports) in which research studies indicate that
A\ women ordinarily participate.
"\ ¥ Humanities, a survey course designed to lead students to appreci- . -
AN ate art, literature and music.
~\./ Social problems, u course planned to make the students conscious
} of the major problems of our social organization and thus pre-
pare them to face the responsibilities of citizenship in
democracy. :
Consumers’ problems, a course designed to aid students in getting ‘
the most for their money, :
Marriage and the family, a cousse designed to prepare students for
marriage through a study of normal and successful family life.

6
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leading educators and librarians regarding the objectivés '

~ of the new program and metheds of attaining them; and

he made frequent visits to Stephens College for the pur-

. pose of consulting teachers and students regarding the
. new library program.

At the close of the year tentative but detailed pla.ns
had been made for attaining each of the objectives of the
new program, Prepared with the counsel of Dr, W, W"

- Bishop and his colleaguesat the University of M1ch1gm:i

with the advice of librarians and other educators~ 1all ‘

sections of the country, and with the coogggahon of

faculty members and students at Stephens\Gollege, these

plans have served as an 1nd15pensably us\s.fnl but flexible

guide during the past six years. L ©

‘The philosophy of Stephens Eollege demands that
the entire attention of the administration and the fac-
ulty be centered upon deﬁmng and meeting the riceds
of the individual studeqt:y 1n such a college it is quite

“natural that plans should evolve for a library program

conceived in terms ©f aiding each student to expand her
interests and tom&et her individual problems. The chap-
ters which follow tell the story of such a program as it
has develeped at Stephens College during the yea.rs from
1932 to\I 938,

+ S



. The Library and Instruction
I O
O
ONE OF THE FIRST CONCERNS OF THE ADMINISTRATION
i in ptojecting the new library program at:Sfgphens Col-
- lege was to make the Hibrary contribute,as effectively as
- posszble to the instructional programqf\ie college. This
“'objective can not be attained by alibrarian, by a librasy
' _'."staﬁmnor indeed, can it even| he approached by a librar-
. +fan who is also dean of mst:uctlon 1f substantial prog-
ress wete to be made on, this objective, the staff catly
T realized that major responsﬂnhty must be placed upon
.. . teachers. Accordinply, in the fall of 1932 and repeatedly
-+ thereafter, this\h\branan extended the following invi-
SR tatzon to the faculty:
o “Wandlk a good deal about the 1mportance and the
L '_methc}ds of 1nd1v1dua1121ng instruction. Just as the prin-
" iples of individualized instruction are accepted at
Q \ephens ‘College, so also are the principles of indi-
- vidualized- fibrary admmlstratxon We on the library
) - - staff- accépt no single pattecn of library administration,
- for we w1sh to adapt the library and its organization en-
tlrely to your needs and to those of your students. Ac-

. cordmgly, we are askmg you to do the following: first,




The Library and Instruction
examine the objectives of cach course which you teach;
 second, survey the methods which you use in attempt-
ing to attain those ends; third, determine in the light of-
your aims and of your methods what the libraty can do to
help you better attain your objectives; and, foutth, re-
pott to us what we can do to-aid. We shall do our best &
to adapt the libzary to your needs, whatever they may be.”(%),
The response of teachers to this invitation was front
the first encouraging, for instructors representing all
fields of instruction came for conferences. Frofihis dis-
cussions with teachers the new librarian leam\i

First, that-most instructors wanted additionabbooks or maga- -
zines added to the library in their Ealﬂéular fields

Second, that all too many instructorihdid not know what the
library had in their fields of jnfgrest

Third, that giving teachers the \opportunity of working with -
their students in the presence of appropriate books would
increase the CDntrlbllthl’l of the library to many courses

Since modes&ﬁnds were available for the purchase of |
bocks and Penochcals librarians and teachers initiated
cooperativ@ilivestigations to determine what new library
materialsvere most needed. In making these studies the
staffeonistantly referred to course outlines? and studied, -
o the light of course content, subject bibliographies and

o\general lists such as Shaw’s List of books for college
\'\ “ libraries. On the basis of these investigations teachers
*Instructors at Stephens College annually prepare outlines of their.
courses under the following headings: 1, Objectives; II, Content;
I, Methods; and IV, Recommendations for improvement, These

course outlines have heen bound ‘and placed in the library for
permanent reference each year for the past 12 years. ’

9
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and librarians prepated lists of most-needed materials,
" which have been purchased as funds became available.
- Since courses change and new materials constantly ap-
”pe'a.r instnictors and libratians have year by year con-
© tinued such investigations.
Studies of libraty requirements for their respectwe
* fields do much to acquaint instructors with the resources ),
- of the library which ate most significant to them. The ™
problem of introducing teachers to library matqm.ls is,
~ however, one to which continuing attentiop has been
 given. The cataloging librarian monthly sénds to fac-
" ulty members mitmeographed lists of all'books added to
the library. That instructors appe iate and use such
“lists is indicated by the complamt& ey made to the li-
brary staff when experlmentaﬂy the lists were omitted
for several months. Librariins send teachers special no-
 tices concermng the arrigal® of books which they have re-
.. quested or in which. they may be particulatly interested,
“-also notices of laénodical articles which may interest
them. - .
| © Lists of books on special topics or units of work
| are frequently prepared for or by instructors. In some
casespas for the psychology department, the staff has
' c?&e  list of all books in the libraty in a given field.
\ \The psychology department has kept its list up to date
\ " and-has made good use of it; hence, it was well worth
). the work. In general, howevet, the preparation of such
complete lists of available books has not been found a
* ‘practical method of acquamtmg instructors with library
| resousces. .
Havmg teaChers come to the librasy is one method of

10
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acquainting them with its resources, Bach fall for two

weeks preceding the opening of school the faculty holds - R

a seties of conferences in preparation for the work of .
the year. Fot the past five years these conferences have
been held in the general library and books purchased
during the summer have been exhibited. Holding fac-
ulty conferences in the general library is, of coutse, par- (%,
ticulatly advantageous in acquainting new teachers w1th\ k
the organization and resources of the library.
During a recent summer the librazy staff made a:study

. to determine what books were not circulated d‘(}rmg the
preceding school year. The following fall\at the time.
of faculty conferences, these non-borrowed books were
shelved on separate stacks and called 't the attention of

instructors,- a considerable numbenof whom examined - -

the books. The librarian went: Bhe step further in pub-
licity regarding these boqks‘ "He listed the books and
then had teachers in yarious fields go with him to the.
special stacks and indicate their opinions as to why each
individual title hadinot been used. The chief value of |
this study did gigt, of course, lie in its findings relative to
faculty oplmon regarding why books were not used but
in acquamhng teachers with books which had been used
but \lQ:tIe .
ﬁélpxng teachers learn to know the llbrary is, in the
\ﬁnal analysis, latgely a matter. of leading them to see
\ “the value of such knowledge for their work. In his fre-.
quent conferences with instructors, the librarian directs
attention to various plans and to the advantages of ‘effec- -
tively using the libraty in teaching. Such conferences,
continued efforts to acquaint teachers with library mate-

I



" Vitalizing a College Library

rials and the subsequent establishment of division li-
braries :adjacent to offices and classrooms have resulted
" in teachers” knowing beites the resources of the library
© in their respective fields.

" “Possibly the most encouraging development from
. conferences with teachers regarding methods of increas-
“ing the value of the library to their instruction has been ,
 the repeated request of instructors for an opportur}igr"~.\
.- to wotk with their students in the presence of approptf-
. ate books. This desire on the part of teachers.fwasithe
. beginning of a movement which is resultidg“actuafly
in the metging of the teaching staff and thelbraty staft

- into 'a single instructional staff. Ceptaialy instructors

<. who work with students together w1}h ‘books (whether
- in théir own classrooms or in one obthe college libraries)
are actually librarians, for whatds a librarian but one who
interprets books to men an@women!

L CLASSROOM LIBRARIES

. Early in his cqn\f&ences with instructors, the librarian

lf_:a,'r‘qed that ghﬁmber of teachers were interested in ex-
© . penimenting with classroom libraries. Accordiagly, dur-

o ing th?;I_Q?)'?‘&S school year, 219 books were placed in

) _thﬁ.Qé}S}OUmS of five different teachers. By 193738,
. h@eﬁrer,. classroom tibsaries had expanded more than
" :.;welvc'fold: the library staff sent 2,813 books? to 14 dif-
N _ft?_rf:ﬂt classrooms used by 30 different teachers. In ad-
: dlthFl.fO _the use which instructors and students make of
E :_I;opks 5'?” ‘the classroom, from time to time classroom

- ““These figures include onl

_ v books which i
o fog one monch of longes ich were placed in classtooms

e
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library books circulate for use in student rooms. During
the 1937-38 school year, for example, students borrowed . -
from classroom libraries a total of 4,522 books, an aver-
age of four books for every student in school.

The use of the classroom library in the modern lan-
guage department is typical of that in other fields. Since
instructors in foreign languages at Stephens College
emphasize reading ability as an objective, theit students ¢ \ N\
do a considerable amount of reading. In the fall of 1033,
two French instructors told the librarian that, they
would like to have in their classcoom a group of? books
for student reading. The librarian readily ag%ed and
sent to one of the French classrooms 77 books selected
by the instructors. These books, placed’sn open shelves

' in the classroom, were available fox sﬁdent use ot bor- -
rowing at any time a class was not using the room. To
botrow a book a student anPiy temoves the book card
from the book of her choicgsigns her name and places
the card in a box provided for that purpose. Instructors,
or siudent assistantsiselected by them, keep the book
catds and replace them in the books as they are returned.?

The value of, the classtoom libraty as an aid to teach-
ing Trench\soon became apparent. In 1933-34 the.
French GLassroorn library quadrupled in size and the
suceiefﬁng year it doubled. By 1935-36 classroom li- .
bra'}es were being used not only by instructors in French -

. ~' Yin o:der that the administration of classroom Jibraries may not be

\ burdensome for instructors, no recerds of the circulation of books
from classrooms are compiled during the year. At the close of school,

* each June, circulation reports from classroom [ibraries are compiled
by the libraty staff on the basis of the SIgnatures on book cards in
classroom library books,

13
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g but also by those in Spanish and German, Because it was*
. at times difficult (when classes taught by teachers othcr
- than their own were using the classroom) for students -
" to get the books they wanted, all of the books uvsed in .

< modetn language classrooms were, in 1936-37, placed in

- aroom immediately adjacent to the language classrooms. :

- “In 1939-38 the modern language library included morg
" than 1,400 books and several foreign magazines ,gri‘d\"
: newspapers : «

.+ Before using classroom libraries, language ifisfrinctors

R ordinarily made reading assignments by gwmg their stu-

-+ dents lists of acceptable books which wece)in the college

- library, 2 block away. Quite frequently’ individual stu-
.. dents got books which were suited- deither to their ability

not to their interests, With the’ advent of classroom L

-,:"branes however, has comeiad “real change. Students

_-usually select books for. readmg before or after their-

" class periods, ‘when th&lt instructor is at hand to advise

- ‘them, - The mstructor (as well as girls among them-

:-selves) can disedss the contents of various books in order -

.~ that thE_lngll}}dual student may select for reading titles

_'which interest her,

. The aevelopment of the French classroom library into

o bgo\k collection which serves teachers using several dif-
fent classtooms has been - paralleled in the dramatics

dePaffment ‘where a collection of several hundred books

. has been placed in an attractively furnished room adja-

_ cent to the ofﬁces classzooms and laboratories of the.
'*drarnancs staff. :

.- Several Engllsh mstructors use an interesting modifi-
catmn of the classroom hbraxy Before makmg reading
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assignments these instructors nohfy the library. A col-
lection of as many as two or three hundred books- of the

' type desired (selected by the instructor with the aid of a
librarian) is then sent to the classroom, These books re-. -
main in the classroom for one or two days, and 2 part of .
each class period is devoted to the selection of books for |,
reading by students. Teachers report that this plan not .

2N

only results in more intelligent selection of books for. & ™
students but that having books avaifable when a351g;1~‘_'
ments are made encourages students who ordmanlypos{’ -
pone their work to begin on it immediately. Befo:e theit -
classes meet, instructors using this plan usually set aside
books for certain types of students (those.het much in-
terested in reading and those with Pérﬂcular readmg
interests, for example).
Teachers in several fields use at sornewhat slmliar plan
" when making assignments “}n’books_ which they wish . :
placed on the reserve shelfia bne of the college libraries. -
The instructor brings tl\e books to the classroom and dis-
cusses them with the-students, who are given a chance to
examine them ab the Lime their assignments are made.
Although gphysician’s conference room is not ordi- - E
nasily cons\dered a classroom, the college physicians are .
_ carq%lwt an experiment with books as an aid to in-. -
strugtion. Often patients leave a doctor’s office wish-
1:3g they might study the causes, symptoms and care of -
“\tHeir particular ailments. The student health sérvice at -
V. Stephens College encourages such study, for the health :
staff regards instruction as one of its ‘most -important
- functions. Accordingly, during the 1937-38 school yeat
the staff selected a group of 35 authoritative, yet inter- - -

s
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estingly written books on the health problems which

most often concern college girls. These books one of

the college physicians placed on the shelves in his con-
sultation room.

Jane, who has developed blotches on her face and
neck, becomes self-conscious and fancies that her class-
mates shun her, She goes to the college infirmary and\
explains her problem, which the physician diagnoses, 83
acne. He explains the causes of acne, offers hefy treat-
ment and makes suggestions regarding diet., ‘Fhied, just
as she is about to leave his consultation oot} the doctor
takes a book (Pusey, The care of the skimand bair) from
the shelf by his desk and hands it %0 Jane suggesting,
“Here’s a book that may interegf you. Chapter IX has
the best discussion on acne Qqa:tvl know. Take it along

- and read it if you care to.'ON"

The book is in her hiad and Jane is concerned with
the problem. She therefore takes the book and reads, not
only Chapter IXbut also several other sections. Ina few

“days she reh:q;é\to the infirmary and has her doctor ex-

plin two g three points which the book has not made
clear tg fer,

. . 'This plan of having books in the infirmary has been

* wused only briefly, but so effective has it proved that the

}:'}xea.ith staff proposes to extend the plan through the

AN
X0}

W

 purchase of additional appropriate health books.

The use of classroom libracjes has, of course, created

. @ number of problems. With the complete freedom as-
* ; sociated with such libraries some loss of hooks is in-

. :. :  ;_ evitable. At the close of the 1937-38 school year 6r
. __I.books_ Were missing {rom classroom libraries. Experi-
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‘ence indicates that more than 20 of these books w1ll
reappear during the coming school year. A loss of 40

books is not, it would seem, too high a price to pay for

the values of having more than 2,800 books in class-

roots for the convenient use of some 30 teachers and
their students. : :

" Although the loss of books from classroom Iibraties
has not been alarming, teachers and librarians are works®
ing on a plan further to reduce such loss. Study of the

problem indicates that most losses occur when students '

return books while the instructor is not in th&boom A

student will lay the book down without replacmg the

~ book card in its pocket. Soon another girl'may enter the

N

classroom, see the book, decide to take\t and do so with-- .

~ out leaving a record. ‘To meet thi§ particular problem a

box with 2 slot through whicitbdoks may be retutned

has been placed in the mod'em language library. This .

plan has proved so eﬂecﬁve that it is being extended to
other classroom Ilbtﬂ{fes '
~ A second probfesh is that associated with the ncces-

saty duplication o of books. Not a1l books placed in class-

room llbra.nes feed to be duphcated The college does,

howevet;,\purchase additional copies of classroom library

OQ“Whenever necessaty. No bock is sent to a class-

~ rogMmlibrary without duplicating it unless study indicates
that the use of that book is almost certainiy confined to -
Jthe classroom for which it has been requested.

A third problem is that of plapning classroom li-

braries in such a way that their operation will not bea ~
burden to instructors. Accordingly, their administration -

17
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has been made as simple as possible. Instructors wishing . -
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" such libraries list the books they want. If any books
* can not be supplied, the librarian informs the instructor

- and consults him regarding the advisability of ordering

. duplicate copies. To each classroom having a library
" is sent a box in which students may place the cards of
“books they borrow. No recotds or reports ‘are trequired

" of teachers; they ate simply asked to see that book cards()y

are replaced in books as they are returned and to gefin

. touch with any student who fails to return a book within

a reasonable period of time. In general, tea €5 using

~ classroom libraries have little difficulty if caring for
* them,. Several instructors do, howeveryfind it quite

_contvenient to have student asmstants\ca}e for the files of

‘book catds. N\
- Evaluating classroom Itbra.rles must be done largely

- in terms of opmlon——facultg opinion and student opin-

| ":.'mn That faculty mem‘bers believe classroom libraries

 are useful is indicated\by their constantly increasing use

of them. As onel {theans of evaluation, 179 students in

classes usmg\d«assroom libraries were asked anony-
'_mously 1o, md:cate their opinions of these libraries as

,\

SN \ )
\ . TABIE1
\ ‘ST‘UDENT OpmNion REGARDING CLASSROOM LIBRARIES
N :: _: ' Opmwﬂ Number
: (179}1*
More helpful than usual general library plan. . . ..... 160
. 'Equally as helpful as usual general library plan. .. ... 14
- Less helpful than asual general library plan. . ...... 3
CNO aRSWer L e 2

Tl’le number in pe_:.rentheses mdlcates the number of students filling cut

[ _ _-ths mqu:ry form,
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compated with the usual central library plan. Students-

agreed almost unanimously (see Table 1) that the class-

room library is more helpful thao the single centrahzad _ |

library.

ing with their instructors in the presence of books:

Books are easy to find . C

These same students listed the advantages of class- =
room libraries. Those most often mentioned relate to
convenience of location and to the opportunity of work- -

¢

Can obtain help from instructor : N

Books used in course are at hand
Can have access to books during class
Student suggestions for improving classr{mm {ibraries

7 '\ .
2\

are largely confined to placing mote bogkdin classtooms,
though several suggest that a time ln‘mt be placed upon'
books borrowed from classroom, libraries. _
Libtaries in classrooms at Steghens College are 11m1ted L
to no single pattern, for the particular type of library -~ -
'prowded for an instrugter is determined by his individ-

val needs and thosgiof his students. Books may be in
a classtoom for #sihgle class period or for an entire

school year; a{classroom libfary may be used by the "

students of*ohly one teacher or (as in the case of the
modern fanguage and dramatics libraties) by those of
sevegalinistructors; a classroom library may be in a class-

ragth of the usual type or it may be in a Physmau s con-

{ SuItatlon room,

;,l

As classroom libraries have evolved during the past

five yeats at Stephens College they have become an im- -
portant means of making it possible for teachers and

students together to work w1th books,

19
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DIVISION LIBRARIES

The social studies faculty in 1933 wished to experi-
ment with a division library adjacent to their respective
offices and classrooms, Accordingly, in the fall of that
year the administration set aside a classroom for this pur-
pose.t Preparatory to its opening, division faculty mem-
bers visited the stacks of the general library and indicatedy,
 the titles of books which they wished in the new library.

Following this, the library staff studied the use-&f each
book requested to determine which titles nédded’to be
* . duplicated in order that they might be availible in both
. the general and the social studies Iibx@’jt‘.‘s.‘i During its

first year the social studies libragglincluded approxi-
. mately 1,200 books and 16 pegiodi{:als. It had a‘seating
- capacity of 25 and was in chasge of a libratizn who had
2 master’s degree in soq@logy and who also had had
several years of experieh¢e in social service work.
. At the time of jits establishment the location of the
social studies lilirary adjacent to the classtooms and of-
fices of the EQv.i\sion was assumed to be its major value.
This locafon increases manyfold the opportunities which
Instrdetars have for wotking with students in the pres-

T?ﬁ?ﬁtlm’ P, W and Martin, Dorothy. “The {ibrarian as 2 cooperat-
\._ng nstructor.”  Peabody Journal of Education 12:242-45. March,

©a ross

] .
. t;:is a2 result of thls‘ s_tucly 40 books were duplicated at a cost of less
. than $100. In addition, daplicate copies of 2 number of titles were

- already available,

“Pmn;g the 1935-36 school year two instructors each devoted part
time to _th_e'soaal studies library, Because of the problem of divided
tesponsibility t_his plan did not work out well and, beginning in
193738, the‘ library }}as been under the direction of a librarizn
._trs_.mEd both in the social studies and in library science,
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ence of books. During hours of study in their division _

library students frequently encounter problems and items

of interest which they take across the hall to discuss with -

their professots, From time to time during class hours

instructors send to the division library for books which

will throw light upon a problem that has arisen during

class discussion. Likewise, during class periods teachers | \*

division library to consult books regarding points Whl'ch

~ have just been raised. At times entire classes spefid the

A

often ask students to leave the classroom and go to the \A -

major patt of a period working with their ms{mctor in’

the division library.

The location of the libraty near claseroms and offices
also encourages instructors to becomq ‘dcquainted with
library materials in their respective fields. Teachers

often spend free periods in thedivision libraty reading,

examining books or workmg \with their students.
Although the advantagss of location which were as-

sumed previous to ePening the social studies libraty

have more thap beeh confirmed ducing the past five
years, a second\(m"d equally important group of values
has been thoSc derived {from the services of the division
libarianNAS has been explained,? the dual position of
llbrartgn\ and dean of instruction was established to aid
th&ntegrat:on of the library with the instructional pro-

gtam. The librarian must know what is in the library;
~[Othe dean of instruction must be familiar with classroom

teaching, Having one man hold both of these positions
makes it possible for him to offer teachers a type of as-
sistance which might otherwise be quite difficult. In a

“See p.s.
21
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college with mote than a thousand students and a teach- ~
' ing staff of more than one hundred, it is impossible for
one person intimately to be acquainted with the instruc-
tion offered by every teacher. For this reason it became
quite clear early in the development of the Stephens
College library program that library-instructional sela-
tions of the type comprehended in the abjectives of the
program would be facilitated by giving additional mem*- s,
bers of the library staff responsibilities which would Tead
to a better acquaintance with teaching in the yafiots in-
structional divisions.8 _
The training and interests of the social Studies librar-
 ian, together with her location adjacentté the offices and
classtooms of the division, soon ‘lefi her to become ac-
quainted with division instruction! During the second
- semester of the 1933-34 schoc;il year she so arranged her
~ schedule that every week-ghe visited at least one section
.. of each course offer“edffri the division. The following
© year and each succeeding year the librarian taught one
“section of th gocial problems course, the survey course
taught by evely téacher in the division. The librarian
- dlso attfn;ld& and participatés in regular division faculty
' meeﬁings, - Her contacts with classcoom instruction
f\hl‘ﬁ{ug visiting classes, through teaching, and through

'~

é

R §’1_11_.1930 Stephens College discarded departments in favor of di-
-+ visions. Courses in the college were grouped in the following four
\ leISI?ns:' social studies, humanities, natural science, and skills and
) tech“'qfles. Because life and experience outside of the classroom
o, are l_aeheveid to have significant value for students the college bas,
-oalsa establishied an extra-class division, the director of which js €0
- ordinate in'ravk with directors of the other four divisions. Begin-

S mngan 1938, a sixth division, consumer education, has been added
. oto the corricalum, |
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conferences with teachers stimulate her .cc')nstaﬁfly to

direct the attention of instructors to significant materials -

of tecent publication.

Equally as importaat as her cooperat:on with teachers :

is the social studies librarian’s work with students, - Be-
cause she knows instruction as a teacher and as an ob-

server of teaching, she is aware of the problems students

are facing. With her knowledge of library resources

she is, therefore, uniquely prepared to stimulate zmd'

guide the student patrons of her library, A

In order to avoid confusion, the administratiog Crf the _. '
social studies library is as much as possible llkl??that of

the general library. Rules for the borrowitig*of books

the general library. :
The staff has found several problems associated with

- the development of a division: ‘hbtary One of these is

the danger that separating | frofn the central collection
those titles most used i in. social studies courses will cause

students in such coutsés (1} to limit their work to those
selected titles, (29 €o)fail to become aware of how to use -

a larger libraryhand (3) to develop a narrow and re-
stricted concept” of the social studies. This problem

has been/seeognized from the beginning and has been :
works d"bn constantly by both. teachers and libratians.”

The'a‘wismn librarian spends hours in the general libraty

y Workmg on bibliographies and studying the resources of
the general collection in terms of the problems faced by

students and teachers in her division. Both librarian and

instructors make it clear to students working on prob-
-lems or projects that they have not completed their task

23
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untif they have exhausted the resources of both the di-
 vision and the central Jibraries. Since bound copies of all
' magazines are shelved in the general library, the division
 staff stresses the importance of going there for the use of
_ the Readers’ Guide and of bound magazines. That the
_ awareness of teachers and librarians to the necessity of
making students conscious of the resources of all lia
braries has achieved results can be indicated only by-the™
work of students. Subjective as these judgments fiiay
be, social studies instructors indicate that students know
and use the central as well as the divisiondibraty.
~ Another problem in establishing 2 division library re-
) lates to the catalogin g of books, All,ea‘té.lo ging of books
| for division libraries is done in the%éneral library, and
.. a complete set of cards (authéc) title and subject) is
Placed in the Union Catalog-lotated in that library. The
- social studies library has; Both an anthor catalog and 2
- partial subject catalog'made by the division librarian in
- accordance with theviieeds of her colleagues and their
students, O
_ A third Prg}Blem has been that of providing adequate
- space for’th€ number of students wishing to use the so-
- cial studfes library. During the 1935-36 school year
S gf-“‘hbrary was moved to a room with a seating capacity
(O more than 30. Even in the larger room the space
AN available, at many times, proves inadequate for the num-
._'ber_ of students wishing to use the library. Fortunately
- the hours at which the library is most used are those
: .th-‘ji one or more of the adjacent classrooms are free.
o Ac‘?ord'mgl}"» when the libraty is overcrowded, students
- .use neighbor

ing classtooms for their reading,
] 24
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Evaluation of the social studies libraty may be made -

both on the basis of use and on that of student opinion.

Since the opening of the division library there has
been a sharp increase in the use of social studies books.
In 1931-32, the year preceding the opening of the li-
brary program, Gor sociology books (that is, the 300's

in the Dewey Decimal Classification) were borrowed .,
7 \ \

from the college library. In 1937-38 {(with a studen(

body only twice as large) 4,935 sociology books were’

circulated from the college libraries.® In other. ords,
whereas in 1931-32 the average Stephens Coﬂége stu-

dent borrowed one sociology book, in 193%:38"the aver- -

age student borrowed four books in this)field.

Since student opinion is an 1mporta)at source of infor-

mation regarding the values, the strefigths and the weak-

nesses of plans being developc’&solely for their benefit, -

TAﬁus 2
STUDENT OPINION REGARDING DIvisioN LiBRamIEs
o p‘qu\z o Number
{470)*

More helpful thm usual general library plan ........ 427
Equally ashélpfal as usual general library plan. .. ... 31
Less help{u‘l than usual general library plan........ 8
No apswef ................ouenn. P e 4

*Tl!\ umber in parentheses indicates the mumber of stodents ﬁ]!mg out -

ﬂlié inguiry form,

\"It is realized, of course, that the 300’s in the Dewey Decimal
Classification comprise only a part of the social studies books, It

is likewise realized that not 2]l books in this group are social studies
books. Since, however, the 300s are representative of typical in-
creases in the use of social studies books, and since comparable cir-

culation data were available for this group previous io the opening

of the library program, these comparisons have been used.

25
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470 students were invited to report on an anonymous .

inquity form their judgment of division libraries. It will
be observed (see Table 2} that more than go per cent of
the students state that the division library is more help-
ful than the usual central library plan, and less than two
per cent indicate that the division library is less helpful.

Among the advantages of the division libracy te o

3 N

- ported by students are: \
Conveniently located A
Books easy to find O 3
Librarian particulatly helpful N

Certainly it is significant that students\mention the

- helpfulness of the librarian. This’snggests that the

~values of visiting classes and partici}ziting in teaching

- actually carcy over into the librgfy: work of the division

librarian, ' Q
The extensive use madje:éf the social studies library
* and student and faculty Spinion regarding its value unite
in indicating that ghis\ibrary is making a real contribu-
. tion to the ins{%&ﬁonai program of the division. The
. location of the library makes it possible for teachers and
- students,t6gether to work with books; and the activities
of theJibfacian have definitely made her an important

_rfgg‘ibér of the instructional staff.
A\ During the spring of 1934, after studying the objec-

tives and methods of their coutses and after observing

“the use_of the social studies library, the faculty of the

. natural science division requested the establishment of 2

- library adjacent to the offices, classrooms and laboratories

- of their division. ‘This library opened in the fall of 1934
o q’ndgr conditions similar to those of the social studies

N
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libtary. The development of thé science library will.not-'_ '

be recounted here, for in all essentials it parallels that

of the social studies library.1¢ It is, however, significant -

to point out the increased circulation of science books
since the inception of our library program (see Table 3):

It will be noted that the combmed cmrculat:on of psy-

TABLE 3 . s

CircULATION OF SCIENCE BoOks BEFORE AND AFTER TI-{E’\.\
ESTABLISHMENT OF THE SCGIENCE LIBRARY

4 !

N

Types of 1937-38 1931-32 1,,:\ Per Cent
: A ee] of
Books Science 93!’9’_’ A pibravies \ it Trerease
Libsary|Libraries|Libraries \\_ b
Psychology 1081 | 1088 | 2169 \|6 1823 {526,978
Science 471 219 Gool K\ Y174 516 {296.55T -

Applied Sctence] 531 | 1070 1610,

Total 2083 :438_6.;:::21469 828 | 3641 {439.754 - -

chology, natural sdience and applied science books
(ro00’s, 500’s aad 65c’s in the Dewey Decimal Classifi-
cation) incregsed from a total of 828 (an average of 1.3

308 |r302 [423.376 .

books pes,sihdent) in 1931-32 to 2 total of 4,469 (an )

‘averaggpf-almost 4 books per student) in 1937-38.
dth the social studies and the science division li-

brahcs are used extensively; student and faculty opinion
~¥avor them; and in ‘general, all signs indicate that. the
division library is playing an important role in making

the library more eﬂectively mntrlbute to the mstruchonal SR

program.

“Froelich, Helen, “Fuaction of a Science d1v1510n llbrary Janior
' Coillege Journal 7:149-52. April, 1937..
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_ Durmg the 1937-38 schoal year Stephens CoIlege
established a consumer education division. The program .

 of the division includes the offering of courses in con-
sumers’ problems, consultation services, reseatch and
pubhcatlon To facilitate work in consumer education
the staff has established a special library adjacent to the X
offices and conference tooms of the division. This lic*y*
- braty, the administration of which is similar to thatﬂf g
other division libraries, is yet too new for evaluatwn

THE GENERAL LIBRARY AND INSTRUC.TION

~ The general library has a seating ca{aaty of 175 20d

~ includes x5,000 books, 2,000 volumes of bound mage-

. zines, and 1oo cusrent periodical$i

One might expect that with the advent of classroom -

“and division libraries (not~ 40’ mentjon dormitory and

personal libraries) the uges sof the general library woulcl

- -decline sharply. Such “however, has not been the case.

~ During the five,%ears preceding the opening of the

. Stephens CoJ{:g‘e library program each student bor-

'_ rowed frogthe central library (then the only library ot
_the camdsY an annual average of 9.27 books per year.
Durmg»fhe 1937-38 school year, despite the addition of -
Qshef libraries, the average student botrowed 25.34 -

_books from the general library.

'.’- ~‘The increased use of the general library has, of course,
pmmanly been due to changes instructors have made in
thexr teachmg When instructors in the humanities di- |

.vision examined their courses to determine how they
L -could better use the librasy in attaining their objectives, -
they carefu]ly conmdered the possibility of having 2 di-




“Looking it up” in the Consunters Library.



The Librar y and 1 mkmcﬁmz

vision library. This possibility they 5001 gave up, how‘ - L

ever, for the following reasons:

First, so extensive are the materials (including picfu.tes,
slides, music and phonograph records, as well as books

and periodicals) needed in humanities courses that.
there was available on the campus no room which
would adequately house them outside of the general'- :

library.

PR
Second, since -the courses in music, act and hterature are.-

given in three different buildings, it was impossible™sp

to locate a division library that it would be congement e

to ofhices and classrooms of the division.

In the skills and techniques division,} téachérs also PR

decided not to have a division Iibrary:~f£he communica-
tions*? instructors felt that no single division library
would serve their needs, for in theit writing and speak-
ing, communications students.fieed materials in all fields

—in art and in science, in so¢iology and in music. Other .

courses in the skills d techniques division, like those

in the humanitig dmsmn were so scattered ovet the
iﬂl‘;‘lpos,mblf: to have a single library so. B

located that t, “would be close to dmsmn offices . a.nd'_-': S

campus that it was

classroo ' ' _
Althor:;] instructors in the humamtles and skills di- .

.' v151®81d not ask for division 11brarles they did hold

¢ \Courses in this division iaclude the bcgmnm,g courses in 1ar.|guage

N o

music and art in which the attainment of skills is the predominant

objectlve courses in communications (oral and wnttcn) and courses

in vocations,

"The communications course is a’ course in oral and written com- . -

munication which stresses activities actually useful in life: conver-

sation, group discussion, letter writing, as well as ezal reports and

- papers of the type that students write in other courses.

2'9
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early conferences with the librarian regarding means of
increasing the contribution of the library to their teach-
ing, particularly regarding how they might work with
their students together with appropriate books. One
development from such conferences was the decision of

© 2 number of instructors to use classroom libraries.!?

Other teachers decided to hold office hours in the liza

brary. Such office hours have the value of permititg ™
convenient reference to library materials during individ-
ual conferences with students. They also engoufrag% the
teacher to keep in touch with the materials-fis students
are using as well as to know what is_avdilable for his
classest Several instructors spend all d’their office houts
in the library; others use the libI.:afY:\fOI student confer-
ences only when students are working on projects in-

~ volving special library works\ Instructors in humanities

~ sutvey, for example, agftounce librasy office hours at

" the time term papers,aré assigned, in order to stimulate
and to guide those'of their students who are seeking
matetial for théft is perhaps their first college paper.
- Commupications instructors not only hold office houts
in the cdntral library, but upon occasion they and their
St“fi.e“;ts'spend class periods wotking in the fibraty. -
Oiegchers who meet their classes in the library usually

. }jaﬂ S0 at times when students are beginning work on

AN problems which require considerable individual research
" and use of library matetials.14

Hgee P.IZ-E..

o ]:c)lul_r]ing their early months in college many students need guidance -
. and help in the use of books and of libraries. The staff aims to pro-

~ vide needed assistance, progressively, however, placing more Te-
sponsibility on students,

e
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Before deciding to use library périocls for their classes,- -

* two communications teachers tried out the plan experi-
mentally in two sections of their courses. These instruc- S
tors found that the papers prepared by students in the
expetimental sections gave evidence of more thorough o
study and better organization than did those in the con~ -
tro] sections.

Library class study periods are used extensively, but - ,{ "
by no means exclusively, by communications instructors. ()"
A history class decides to prepate a bibliography of max
terials available on the Renaissance. The class shénds ~ = . -
several periods in the library working togethet on the =~
problem. Students in the coutse on marrkge and the
family select the particular individual pfoblems which
they wish to study. The instructax ’;.m_ his students - . |
spend several class petiods together fir'the college librar-
ies, not only in the social stydifes: library but also in -
the ‘science library, wherenthty use psychology and
hygiene books, and in the general library, where they
consult bound periodicals and books of general sefer- . .-
ence. Similar use ‘6fthe libraty is made by other classes -

~ such as those m child study, foods, clothmg, and-
psychology. .

I.ItemtuPe teachers use both regular. hbrzuy ofﬁce""

~ hour. \m?[ regular library class periods. Particularly is .
this\true of the course in world literature, During the: . . */
:Opemn g months of the libraty program the instructot in

\ Jwhat was then a traditional course in this subject one
day remarked to the librarian, “Suppose instead of talk-
ing about literature we could bring a literature class - . =
to the library aad say, 'You want to know literatute. -~ * *

T
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Here it is. Read it? Woulda't it be interesting to know
what would happen?”

- Here was an instructor who had thought through the
objectives of her teaching and who had an idea for
- using the library more effectively to attain them. Ac
cordingly, the librarian replied, “Why not try it?”
This teacher did try it, and has been using the plan_
“ever since. In her own words: O
N\ ©
The class of thirty that came wondetingly aves. 'to"the
- library on that occasion has growa to classes totalhng ‘three
hundred and thirty. Twice a week each sect\an of these
classes meets in the library. Those students.who are in the
midst of books simply go on with their seeading. Some stu-
dents use refetence materials fors c}mtmlsms or lives of
authors; other students who are ready for new books come
. to the stacks to discuss dlq@& with the instructor; then,
choice made and book checked out, the student makes her-
self as comfortable as ot reading room chairs permit, and
~ begins reading. Affer stack consultations are completed,
the instructor moves\about the reading room to keep in touch
“with 1nd1v1du2b{‘progress and to give any desired aid.
~ At other(Sgheduled hours the students meet the instructor
fnr mduﬁdual conferences in her office in the libraty stacks.
_ Them\the reading diary kept by the student is discussed; and
%:ciks related to those the student has read, or other books
& ‘sihe may consider reading, are examined.
¥ We have succeeded in our design to find out what a litera-
' . ture class does if given a library for its text book and its head-
- quartters. 1t ‘reads. The amounts read and discussed with
* the instructor vary for individuals from 6,000 to 21,000
- pages. But more significant than quantity is the campus in-
: c.tease in } Awaseniess of literary resources through the spread
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of reading indulged in and discussed by these girls, A
spread of some seven hundred titles by some three hundred
authors is read, and 98 per cent of the girls report anony-
mously that they participate in informal student discnssions
of books read.

Other literature instructors have observed the plan
used in world Iiterature and have adopted modifications
of it which suit the needs of their particular students.

Although the general library is located adjacent: Yo

1o classroomms ot laboratories, and although itg‘sfze 1s

N\

so limited that it can provide permanent offig(space for
but few, instructors do use the central 11bra(y in working -

with their students in the presence o “Books—during .

occasional or regular ofhce hours and du‘rlng class library
periods. Accordingly, with the use of classroom libraries
and of the general library, instgctors in the humanities
and skills divisions have amp]e opportunity to work to-
gether with students apd books.

In addition to pladhg books conveniently at hand for
instructional purpqses the division libraty plan, as has .
been pointed dub, makes it possible for the division li-

brarian both.fe'know iastzuction in the division and also

actually, té\partiapate in teaching. Because of the values

whi thls knowledge and participation demonstrated in

theteaching program of the social studies and the science .

(di¥isions, Jibratians in the genetal library similatly fol-

‘,/

low iastruction and participate in teaching in the hu-

manities and skills and techniques divisions. A librar-_

®From a typed statement made by Zay Rusk Sullens; see also her
“Individualized proceduse in the sophomore survey.” Er:g!m‘i j‘cmr-— g

nal (College Ed.) 242 746-56. November, 1935
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jan regularly visits the humanities survey course, and -

attends and participates in the meetings of the humani-
ties staff. Another librarian teaches a literature course
and visits other classes in that field. A third teaches
communications, takes part in communications staff
meetings and regularly visits the classes of other in-
structors, Because students in all divisions use this i),
brary, libtarians in the general library also from hme

to time visit classes in the social studies and .sgence
divisions,

m\\
ESSENTIAL UNITY OF LIBRARY WORK AND
INSTRUCT.ION \\

The value of a program wh{ch recognizes the es-
sential unity of library work ' ‘afd instruction is daily
demonstrated in the dmsmm and central libraries. In
any school or college 1o, bne has a better opportunity to
know classroom instriction than the librarian. The k-
brarian can observe the results of teaching, for he sees
students as ﬂ@?ire working on assignments, He is with
them whem\they confront problems and when they dis-
cover ifierests, when they work with enthusiasm and
when\they plod with dogged determination. More of
\%SS incidentally in any college, the librarian can, and
(often does, amass a body of significant information
* about the results of teaching, particularly in terms of the
_learmng problems of students. Qrdinarily, however, the
college makes little if any use of information regarding
instruction: which comes to the library. The failure to

use such knowledge is, in general, caused by three
mtuations '

| 3_4. |
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First, the college administration fails to recognize the help,
guidance and stimulation which a librarian might be
able to give the teaching staff as 2 result of his unique
opportunities to know theit students and their work.
Accordingly, the administration makes po provision for
getting to teachers such helpful information as the li-
bratian may have. The librarian, on his patt, if he is
conscious of the problem at all, hesitates to raise ques-
tions with instractors about their work, He fears that )
he will be stepping out of his province and thatwhis
well-intentioned comments will be tesented by teachers

Second, the librarian is often unawate of the Potent\hl value
to teachers and to the administration oflthe observa-

tions which he and his staff make gegérﬂing student”

work. His training has been in libraty administration;
his ideal is so to administer the ¢ollége book callection
that teachers and students',zpé:y conveniently get the
materials they need whedithey need them. He has
thought not at all on thb:})foblem of how he might aid
teachers to improvedbe content of theit courses or their
methods of teachu}g .
Third, teachers reggrd the librarian as a specm.hst in hbrary
administratibn and as a student of books, in general, or

posmbly Mg some special field of interest. They are -

unawa:e “of his potential value to them, except in Jo-

a:ti}ig ot buying materials which they need in their .

Loourses. With this attitude toward the librarian’s posi-

) \3 % tion, teachers would seldom if ever ask the libra;iari's
"\ judgment on a teaching problem—and certainly they
\ would be likely to resent any advice he might be bald -
enough to offer rega:ding'their instruction. :

With neither the college admmxstratlon the hbrama.n '

nor the mstructors aware of the mstmctmnal Ieaderslnp C
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which, the college should expect from its librarian, the
library staff goes on its way improving the library cata-
log, answering reference questions and arranging book
displays, but failing adequately to help instructors im-
prove their teaching, and students their learning.

At Stephens College the administration, the library

staffl and the teachers recognize the essential unity ofa

library work and teaching. By establishing the dual poSi—

tion of librarian and dean of instruction, by employing
in this position 2 man whose training, expg:riefncé and
interest had been primarily in the field of teaching, and
by stressing the instructional implications'ef his positios,
the college administration set the s.,t&ﬁ' for work on a
program which would make the ‘I}erary contribute as
effectively as possible to student léarning, Several of the
developments resulting fgoﬁi"this program have been

* discussed: the establisbmérit of classroom and division

libraries, the use of libfaries for instructors’ office hours
and as meeting plaes for classes during class periods, the
visiting of cldsées,1® and actual classroom instruction by
librarians, ‘Litfle mention hes been made, however, of
the utiliZgbion by teachers and librarians of the instruc-
tionabinformation which comes to libraries.
'\ii}ibt_'arians in both the central and division libraties

ians is indicated by the special invitations which they give librarians
to visit specific class periods in order to ochserve how a particular ex-

perimental assignment or method works. Following such a ¢lass

period the instructor and the Mbrarian ordinarily discuss together

its strengths and its shortcomings, Such discussion is stictly on

the basis of two faculty members jointly interested in improving

teaching‘-and trytng ‘objectively to judge the merits of a particular
new device, )

\
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have a routine practice of notifying teachers when ©

. more than two or three students have the same difﬁculty

in working on a library assignment. The problem may -~
be one of inadequate material in the library, of- inability - '

to find the material assigned, of not knowing the pur-

pose of the assignment, or of not knowing how to go- =

about working on it. Whatever the difficulty, the librar- . - A 7
jan informs the instructor, not in the spirit of negative; K \:" o
criticism but rather with the attitude, “Here is an apc >

_parent learning difficulty.  As colleagues on the mstruc—' '

tional staff-—you as 2 teacher and I as a hbram)&-——we

are eager to eliminate such difficulties. If the problem L

is the result of failure in the llbrary, we@hail aim to

remedy the situation at once, If it 15,&1}& fo the faiure - .
“of students to understand the agsighment or how to =

approach it, you will want to know so that you may give -

~ additional direction.”
Frequently teachers know the difficulties of their stw'

dents and have already’cared for them, At times, in

order to teach sh.geﬁts how to approach a problem, 2

signment with the knowledge that
his students V(ﬂl have to use the trial and error method,

will have. @Lﬂiculty and will become discouraged. At

other 1fh£:s however, an instructor has been unawate

of theparticular problem pointed out by the librarian S

_ang discusses it with hls students at the next meetmg of T

\ hls classes.

- Librarians not only tell teachers of the prob!erns of -
their students; they also report student achievements, in- -

terests and enthusiasms. At times, when an instructor's

library assignment is particularly noteworthy, and ap-

REVAS
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pears to have value for the faculty as a whole, the library
staff writes a desceiption of it and its results for the mifn-
eographed faculty bulletin which the administration
sends to instructors two or three times each week.

A thitd value which librarians find in their knowledge
of classtoom instruction is its use as a basis for notifying
teachers of library materials which may be helpful to,
them in specific units of their courses. Any school, or~\’
college librarian does all that he can to acquaint e teachets
with such resources. Because of their partlcular Gnberest

©in and acquaintance with classtoom mstruc;hon librat- -
fans at Stephens College have an unusual opportumty to
help teachers keep aware of what the\hbrary can do to
help them throughout their respective coutses.

Not only are librarians by virfue of their acquaintance
with teaching able to offer uasual service to instructors;
they are also able to giyefpa’rticularly effective guidance
-and aid to students, Because the librarian knows (s 2
result of visiting cla.gses ot possibly of teaching the course,
~as well as Ll%ugh conferences with teachers and ob-
serving thé\liBrary work of their students) the aims,
content a@d“method of the course on which a student is
working) he is able to anticipate her needs and intelli- .

efitly to answer her questions,

{“Recognition .of the essential unity of teaching and
. libraty work has resulted in the molding of the teaching
staff and the library staff into a single instructional staff.

- The eight librarians have become instructors; they guide

 the learning of students not only during their hours in -
_ the library but also in the classtoom; they visit classes
- _.and take an active part in faculty and division meetings;

eSS
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they work with their colleagueé on the teaching staff in

developing new methods for aiding students attain their .

individual objectives. Instructors have become librarians .
in the sense that the essential function of ﬂ)e'libra.riat_;
is to interpret books to library users; teachers work with
the students in the presence of approptiate books in the
classroom, in the general library, and in the division li-

braties. The united efforts of this single instructional «' )

I\

5y

staff is bringing about not only a vastly more exten_s;yE} o

use of library materials but also 2 more effective use of

such materials in attaining mdnﬂdual student olx\e'c«hves
) \\ .
\
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Instruction 1n the
Use of Books

O\
o
THE PURPOSE OF INSTRUCTION AT STEPHENS CG?LLE’GE
13, as has been said, to aid students in attainin"g\heir in-
dividual objectives. Since the faculty regards books as
‘essential aids to such attainment, the libgary has assumed
unusual importance in out instriefipnial program, If
students are to gain maximum valwe from books, how-
ever, they must not only use books extensively but they
‘must use them effectively, 0%

" The way to learn to_ude books is, of course, to use
them. ConsequentlyySince the library program has re-
‘sulted in signiﬁ@,ﬁy increased use of books,* it is likely

* . that this singleéfact has increased student facility in using
.- ~books. ‘Thetendency for instructors to work more with
' stude‘r'ltg.\’jn’ the presence of appropriate books has made
it possible for them? to guide individual students in the

- eftective use of books. '
" Although the above developments in our library pro-

T;“ gram have contributed to teaching students how to
use books, the staff felt the necessity for working more

 directly on this objective. The first step was to deter-
I 18ee puyo f, . '

40
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mine the problems students have in using books, In de-

fining these problems the librarian not only obsctved

students in the act of using books, but he also inter-

viewed them regarding their difficulties in getting the

most out of books, and conferred with teachers regard- = |
ing the problems of their students. To supplement these -

observations and conferences, more than three hundred
tests were given on reading and on the use of books.
From these studies it became quite clear that in the

N

AN

N\

use of books at Stephens College students needed th‘fe@’

types of instruction: ) .\g

Tirst, 2 knowledge of such mechanical féatme: dfbooks as

the title page and the preface, the indexianid the table
of contents, bibliographies and foomo‘tes The need
for study of the make-up of books was indicated not
only by statements by teachesg\and students, but also
by the results of studies Whl(;}l indicated that approxi-

mately three fourths of the entering students were not |

fully aware of how sto use 2n index and a table of
contents,

Second, the abi]ity d.se bam library tools—the carcl cata-
log, the Readers’ Guide, dictionaties, encyclopedias and

other equally important reference tools. The need for-
instryefioh in such libracy tools was clearly indicated.
ﬁé&iﬁve‘stigaﬁm revealed that two thieds of the enter-

students had never used the Readers’ Guide.

Tiilrd the ability to interpret the printed page—in other -

words, to read “with undérstanding and with reason-
able speed. Reading tests given to students at the time

of entrance indicated that their reading ability ranged -

from a seventh grade level to that of superior adults,
An inguity made of students early in the libraty pro-
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gram revealed that theee fourths of them felt a need for
instruction in reading and how to study.

After defining the problems in which students needed
instruction, the next step was to plan how to give this
instruction. In projecting these plans the staff kept in
mind two basic considerations:

First, all students must have instruction in the use of books\:\'

Second, instruction in the use of books must not be preseht\ed
as an end in itself but rather 2s a means of helping the
student solve problems she is facing in her geglar class
wotk at the time she is meeting thesediliculties.

INSTRUCTION IN THE USE OF 'rm;\}.mmmr AND
THE MECHANICAL EEATURES OF BOOKS

In order to make certain that all students are given
introductory, basic mstruciion in the use of books eatly
in their college cousse, itis included in the communica-
- tions course, the onewcourse (other than physical educa-
tion) which all sthdents take. Because the faculty be-
lieved that 1t\Q¢as important to make instruction in the
use of booksyan mtegral and functional part of regulat
class work teachers give this instruction with the active
helji However, of the libraty staff, Although the guid-
aqce in the use of books which is given students in the

A romuaications coutse is but a part of that which they
K \ fecei‘fe, it will be emphasized here because it is the one

N\

). type received by all,
. Dauring the first week of school, communications in-
structors give their students copies of The Knowledge
- Locator, a library handbook which includes not only 2

42
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floor plan of the general library. and descriptions of

division and dormitory libraries, but also directions for™

using the card catalog, the Readers’ Guide, encyclope-
dias, dictionaries and other reference aids, ‘This hand-
book is unusual in at least two respects: '

First, an instructor in communications, not a librarian, wrote

it. This is, of course, in accord with the plan of placing

O

upon instructors tesponsibility for teaching the use ﬂf :

books. N
Second, this handbook is written in the form u{an open

lettet from Aunt Suse to her niece, Melissa, who is -

entering Stephens College. The very ‘thformal style
is illustrated by the following quot(lo}ls

Dear Melissa, AN
Despite all precautions takf:n by the Administration
and faculty, many new .slydents (and o©ld ones too)

never really get acql{aiﬁfed with the Stephens College

General Library and, in consequence, go through two
years of direst agxsmy, wondeting where and why, Now,
I have no iriténtion, Melissa, of letting you do any such

thing. That § the reason I am taking the time and .
energy t to, \write you what will probably be the longest -

lettef\ybu’'ve ever had, not even barring those that young
idealist wrote to you last summer.?

N\ After your wanderings through the labyrinth of the '
23 card catalogue, you have won your entrance into the

stacks. Since you will be able to go there yourself and

get books without petitioning a librarian, it behooves
you, Melissa, to know your way about. Now, do you -

have the three cards on which you copied the items from

" “Bailey, Jean. The Knowledge Locator. Columbia Mo., Stephcns

College 1938, p.3.
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the card catalogue? Very well. Clutch them tightly,
and walk bravely to the stack room situated to the right
of the card catalogue. (Watch for the guiding plac-
ard.) In the stacks, which are really nothing morte than
large steel book shelves, row on row, are arranged the
books, classified under general heads of subject matter,
according to a decimal system called Dewey. You'll
have to halt awhile, because I must elucidate concergy,
ing this system. (Find a chaic somewhere ; they're often”
- around.) Arrest your wandering attention and harken g

After the students have studied Tbe\Knawledge _
Locator, they go with their instructor t0 the general li-
brary, where a librarian shows them\\ln groups of 12,
about the libraty, explaining its arrgngement and giving
them the opportunity of seemg vand using the books

-~ and other aids they have reac’i about in T'he Knowledge

- Locator,

To provide practlce Inr usmg the card catalog, periodi-
cal indexes, encyd@pedias and dictionasies, communica-

_ tions instructars have prepated 25 groups of exercises
which they,ca calltreasure hunts.”s Each group has more
than a dezen questions relating to some specml subject
(the\theater ” for example), the answering of which
willirequire the use of selected librasy tools needed by

’ udents in beginning their college work, Since there are

- \ 725 groups of exercises, each student in a given section

'+ of communications has a different set of exercises. This

- mﬂkes it possible to avoid congestion in the use of ref-

‘bed p-;

" *Wiksell, Wesley and Fﬂkm Mary Eleanor. The Wiksell-Filkin
. I:bmr_y Ireasure buni, Columb;a, Mo., Stephens College, 1038,
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erence books (25 students needing the same volume of

an encyclopedia, for example) and likewise reduces the

temptation which some few students might have to de-

pend on their classmates for working out answers to .

their questions,

Studying The Knowledge Locatoy, visiting.the' library. . . N -

and working out “treasure hunts” at best provides only
an introduction to libracy instruction. Fundamental ins

N

'\

struction in learning how to use books is that whidi.‘fé- '

quizes their use in solving problems which are A tegular

part of class work. Accordingly, a most_imp"o?tant patt

of teaching the use of books develops from students’

work on their first college papers. During her fitst se- =
mester in college each student in cgﬁj}mnications writes
a term paper on some subject ipﬁrlﬁch she is interested. -
This paper, which is based uped extensive reading and -~
study, requires the preparation of a bibliography and the - -
organization and effective' presentation of the results of :

student investigatiogh, In preparation for work on these

_ papers, teachers\éﬁd students together discuss methods
of locating appropriate materials. Such discussion, of -
course, irtvélves consideration of the card catalog, peri- .

- odical ifidexes, encyclopedias, bibliographies and other . -

librafylaids to which the student has been introduced

?@d’\l’hidl she is now ready to use. Class periods spent .~

31t the library® and devoted to work on communications

them in working out their difficulties. -

*See Chapter 2,

\m ) " Ppapers give the teacher an opportunity to observe the -
individual problems of his students and to counsel with -
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The preparation of 2 research paper not only gives

‘students experience in using various library tools, but

it also necessitates their understanding the functions of -
vatious mechanical features of a book—the title page,
the preface, the table of contents and the index. Such
understanding is necessaty, for example, in locating
materials in individual books, in preparing bibliogrs-
phies and in using footnote citations. Oy
Up to this point, reference has been made onlf_o
library instruction in communications classes,“Addi-
tional instruction is also provided in othql:(ﬁ,eids: in
literature and in music, in science and ) the social
studies. Because communications instrattdrs give basic
library instruction at the very opening 6f the school year,
teachers in other fields are ablegvassume (with some
individual exceptions, to be sute) student acquaintance
with the most used tools fog\general reference. Instruc-
tors do, however, gives théir students more extensive
experience with general reference aids as well as intro-
ducing them to su\éﬁ\ special reference works as Grove's

Dictionary of music and musicians, The encyclopaedia

7 %

of the socid] sciences, and The Oxford companion to
English Jiteratnre. Since instructors work with students
in thg presence of books and can, therefore, observe stu-

d?l\:@ difficulties and needs, teaching the use of books be-
<omes truly practical.

N Because The Knowled ge Locator describes division

libraries only briefly, instructors in first-year science and
social studies courses call students’ attention to the spe-

. cial facilities of the division librasies, Teachers use direc-
ton sheets describing the division libraries, take their



-~ teaching the use of special reference tools but also from =
that of making clear to the student when to go to the-
general library and when to go to the division libraries. -

Instruction in the Use of Booé;

students to these libraries and work with them there. In

a college having a decentralized library this special in-

straction is important not only from the viewpoint of

Although teachers give basic instruction in the use

" of books, the eight members of the library staff can not.&

shirk responsibility for teaching in this freld. lerarlans

~daily work with students who are facing problem.§ and

aid them in thinking through their difficultids,” This
guidance is, of course, entirely individual;Nis"effective-

ness depends upon an understanding efithe student's’

" problems and the ability to give assistance without as- .
suming tesponsibility which the student should nght~

fully take.
Asa result of observing s student problems particularly

at the opening of school‘ the library staff prepared 2 =

series of posters givifig directions for using the card .

- catalog, for using the Readers' Guide, and for ﬁndmg

_cial problems, librarians not only teach their students .
\How to use libraries and the mechanical features of books -
but they also aid other instructors prepare for offering
such instruction, As teachers become conscious of the -

problems their students have in using books they are =

a book in the stacks.

In adchtloQ ts teachmg the use of books during thetr
hours in t:Qe library, librarians also do such teaching in:
connedtivt! with their other instructional resp0n51b111ttes
Forsémmple as instructors in communications and in so-

\ .

entirely willing to help them meet these 'problemsl Most -
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" teachers have, however, had neither the training nor

the experience for giving adequate instruction in the use
of the library. Here the librarian, with his special train-
ing in the field, steps into the picture—not to assume
the teacher’s responsibility by teaching his students but
rather to aid the instructor meet his responsibility by <&
helping him plan his instruction, \
To a large degree the responsibility which teach&cs
assume for instruction in the use of books at Stephens
College is the result of the recognition by both \teachers
and librarians of the essential unity of lilseary work and
teaching. Working with their students\im' the presence
of books, and working together with'Iibratians as teach-
ers, instructors become aware of Koth the library prob-
lems of their students and tbe possibility of meeting
these problems through rf:Iatwely simple but carefully
~ made plans, As coopetating instructors, librarians play -
‘amost important roleboth in making and executing such
plans. N\
- Among tha\d.lhicultles not yet mentioned but which
have been encountered in teaching students how to use
the hbrary and the mechanical features of books are the
follomﬁg
s \L “The problem of congestion at the reference section
A when a class of goo new students descends upon the
\* library intent upon learning how to use specific reference
tools. The instructors in communications are meeting
this problem by “staggering” their term paper assign-
_ments: one instructor makes his assignments duting the

. opening two weeks of school, another makes his two
“weeks later, and sa forth.
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2. The problem of individudlizing instruction in bow
to wse the library, and thus recognizing that some stu-

dents know how to use a library when they enter college,
while others have never even seen a library catalog. In-

dividua} treasure hunts and work with individual stu--
dents, when sections meet in the libraty to begin work

on term papers, make it possible for the instructor to ob-

setve those students who may need direction and those( ™
who are capable of working independently from the vety
: ﬁrst ( . Y

Evidence of the success of activities for te@cshﬁxg stu-
dents how to use the library and to recognize the ‘mechani-
cal features of books is based largely, Lpon subjective
opinion: librarians report that students “know their way

about” in the library much betters than was formerly the

case; and teachers make similag Sbservations as they note

the results of independent jdvestigation made by second-

yeat students. The only dita which approach objectivity

are scores on an ob]er\hve but informal test on library use.
- which was gwi wstudents before the opening of the

as well as several times during its
- progress. Results indicate that student scores -have nn-'

library program

proved J:Qore than 20 per cent since the beginning of the
hb\ryxprogram :
INSTRUGTION IN SILENT READING

. The problems of teaching silent reading were ap-
proached similarly to the other problems of instruction
in the use of books (namely, teaching the use of the

library and the mechanical features of books}. Responsi-
bility for such instruction was placed upon teachers as a-
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part of their regular class work. In order to help teachers,

a faculty committee surveyed the literature on teaching
silent reading and distributed summary suggestions to -
teachers in order that they might try those which fit their
needs. Following faculty discussion of these proposals
each instructor reported the specific plans he proposed
touse, These plans were used as the basis for follow-upes,
conferences during the school year and later teachers pres
pared summary statements of what they had dong.

In general, this plan was not parncularly ,Successfui
Teachers were willing to cooperate—and tep did their
best—but there was no one on the staff who was an ex-

' pert in the techniques of teaching siledfreading (as were
librarians, for example, in teachjng the use of library
- tools) and who could, therefote, ~give teachers the help
- and leadership which they, nee&ed

‘During several years the ‘librarian offered (to groups
of students wishingyit) special remedial instruction i

‘silent reading. The\fesults were encouraging, for during
an e1ght~week\Renod of study significant increases were
madeé in redding test scores,

Fronpehe instruction given several groups of students
duringsthe past five years at least one significant con-
: ch(sién can be drawn. Students asking for reading in-
4 },structton included not only those with low reading abil- -
ity but also a considerable number whose reading test
scores ranked them in the upper quartale of the student
' body." Since reading tests were given both before and
after instruction, it was possible to meéasore student '
gain. Invariably the results indicated that students with -

-~ bigh scores improved their reading ability more than
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did students with low reading scores. The obvious con-
clusion from these studies is that all students (not merely
those with low reading ability) should have the op- . -
portunity of instruction in silent reading. o

Because the administtation recognized the importance
of the problem, and because it also was aware of aneed
for expert guidance, there was added to the staff in 1937 ",_\s'\
a psychologist whose major duty was to organize a pro=\\ ™~

- gram of instruction in silent reading. This Progran’l‘yzié
inaugurated through the skills and techniques, division
of the college cutriculum. In order that the besl;\p\ossible'
guidance might be provided, the collegeMnvited Dr.
W. 8. Gray of the University of Chicag6to serve as con-
sultant. During the 1937-38 schoalyear Dr. Gray made
several visits to the college and aided'in developing plans *
for a comprehensive prbgragrgc’)}“ reading instruction. - ..

Since studies at Stephefs* College, as well as else-
where, indicate that allstudents (those with high aswell -
as those with low 'a’s;ility) profit from instruction’ in-

silent reading, t%\é‘.f)lans_ which the staff are developing
include provision for reading instruction for all students
as a part of :seg“ular class work in the content fields.

Dugi\n} ‘the 1937-38 school year work was confined
lar to the experimental efforts of a faculty commit- '
tee\ which included instructors in psychology, social

. ¢~studies, literature, humanities, science and commurnica-

< tions. This committee worked, with Dr. Gray's help, on '

' developing and using in their classes techniques de- _
signed to improve ability in silent reading. Since the.
year’s work was simply exploratory for the purpose of =
developing techniques no results are available. o
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During the second year, committee members will use
in their classes the techniques developed during the first
year. Control groups will be used and actual experi-
mental conditions set up. The committee will report its
results to the entire faculty and will invite all teachers
of content fields to use in their classes devices and tech-
niques which have experimentally proved effective. \
Teachers using such procedures will have the advantag@‘
not only of the expert advice of Dr. Gray, but also of the
expert help of the central faculty committee whfich) for
two yeass will have been working on the problem

In any program of this sort, no matter hdow effectively -
it may be organized and carried out, there are some stu-
dents who need special attention. Fbr them individual
and group remedial instruction it stlent reading will be
provided. ’~’..

To date the program is. not sufficiently advanced for
the college to point to'any unusually significant results
attained in teachmg\‘szlent reading. With expert advice

“available and aithplans now under way for a college-
wide program\such results may be expected, however.

O \ 4 SUMMARY

N
Thekssential unity of library work and instruction at

& S%ﬁxens College is well illustrated in teaching students
- ow to use baoks effectively. Since the aim of the fac-
© ulty is to lead students to achieve in terms of their indi-

vidual objectives and since books ate essential aids to
such achievement, instructors accept teaching the use of
books as an-important part of their instructional e
sponsibility. At all times, however, librarians cooperate
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in such instruction (1) by giving instruction in their own
classes, (2) by aiding teachers to make plans for instruc- -

tion in the effective use of books and (3) by working. -
individually with students in the college libraries. = -
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Pleasure Reading

N

2\,

N

AS THE STAFF CONSIDERED METHODS OF ENCOUR&\G}NG

© pleasute reading it eatly decided to expem&ent with

various means of making books a natural\part of the
student environment—of making it posslizle for students
 actually to live with books. As the ﬁrs{step in this direc-
-tion, libraties for pleasure readmg were established in
residence halls. R\

DORMITOKY LIBRARIES

Preparatory to opening dorrnltory libraries the librar-

ian announced at-an all-college convocation that books

for pleasure reaﬁang were to be placed in each residence
hall. He emphas:zed the fact that these new libraties

. were forthe'enjoyment of students and invited every stu-

A

- denttoluggest books. During the two weeks following -

thisMannouncement the staff placed on tables in the li
B‘afY avariety of reading lists and book catalogs (includ-

' ' ing, for example, the Reading with 2 Purpose series, the
- ALA. catdlog, Dickinson's One thousand best books,

E and the same author’s Best books of eur time). Students
- wete invited to consult these lists and also to confer with

e
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librarians and facalty members regardmg books dealmg -
with subjects of their interests. _ :

At a convocation following this two-week penod the_
student library committee gave each student a sheet of .
paper on which to suggest books of two types for dormi-

tory libraries: first, books which she had enjoyed and " .

would like to recommend to others; and, second, books’ ;"-
which she would like to have in her dormitory in order\
that she might read them. Students were likewise asked”
to suggest periodicals they would like to have Pla(‘.ed in.
" their dormitories. The library staff was pleasgd}sﬂth the

students” response and found that their suggestions' oo

helped a great deal: first, a lazge numbér'of the 1,500 . _. >
titles suggested by students were purbhased for dormi-

tory libraries; and, second, usmg student suggestions. - o

made students realize that dofm1tory hbranes actua.lly
belonged to them. .

This procedure of askmg all students to suggest books :
for their dormitory Liltaties has been repeated frequently . C
since the establishinent of these libraries. Throughout - -
each year stude:% are also encouraged to fequest books”
which they g @ik to read. Such requests may be given'to -

any hbr*{lan or may be written in notebooks prov1ded U

for that Purpose in dormitory libraries. L
Since the residence halls at Stephens Coliege had been -
.\Buﬂt at a time when no thought was given to the possi- ~ ©
”“~b1hty of having dormitory libraries, no specm.l library .
Y room or even bookcases had been provided. Accord- -
ingly, there were two possible locations for a libraty in’ .
each residence hall: either in the parlors with their cozy -
corners, upholstered furniture, tables and lamps; or.in =
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“a student room vacated for that purpose on the second

. or third floor. The fact that all students use, or at least

pass through, the parlors each day weighed heavily in
~favor of the parlor location. On the other hand, 2 num--

" ber of students pointed out that during evening houts

_ coltege gitls often study in costumes which are hardly
- appropriate for a visit to a library located in the dormi-

o tory patlor but which would be quite suitable for appea,”

ance in‘a library located on the second or third floot, \Be~
cause it seemed impossible without experience fo deade '
which location was preferable, the staff degided to try

. 'both, Consequently, in three dormltones Jibraries were -

B placed in the parlors; and in three otlier er-halls, vacated

' " student rooms on the second ﬂoors’}vere used for the-

- book collections. At the close of tw® years of experimen-

. tation the staff found that the parlor location was su-

petiot, both from the v1ewpomt of student opinion and :

- from that of the extent™te which the books were used. -
~ Accordingly, since then all dormitory libraries have been
e .housed in resdeCé hall patlors.

| During the\first year of the dormitory llbfaf.?' plan,
 books we;ql_ocked up when a student librarian was not

c.oon dutygnﬁlthough dormitory libraries were open about - -
" 35H0uis a week, and although these hours were sct at

- tuﬁ‘es students were most likely to wish to read, there

"'-.I‘_'."'Were frequent occasions when girls wanted books and

- _-could not get them. Therefore, two dormitories experi-
- mented With the plan of making books available 24

L -_.hours a day, regardless of whether or not a librarian was o

. - present. In ordet to borrow a book from the dotmitory
. j'_'-hbrary in elther of these halls a stadent simply removed
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the book card from the book of her choice; signed her . - R
name on it, and placed it in a small box provided for that . . SR
purpose. This plan of having books available 24 hours
a day was successful: students appreciated the conven- . .- .
ience of the plan and the loss of books was small, indeed. e
Accordingly, the plan was extended to all dosmitory - . .. (N
libraties. During the four years from 1934 to 1938 an - A 2" -
annual average of 4,950 books circulated (not including, \\ SN
the use of books /n the parlors) from dormitory libraries.™ _
with an average annual loss of 34 books. This loss of e
" books is negligible when considered in terragegfithe ad- | 7
vantages of having books freely available at all Hours. . -
In the fall of each year the student Iibra}y comtnittee
presents dormitory libraries to studets'at house meet-
ings held in their respective halls. At¥hese presentations .
committee members explain thelpurpose (reading for .
fun!) of such libraries and ¢thelr administration. Bach = -
student is invited to use her dormitory library, and is - o L
 particularly urged to s@ggest improvements. e
Every six weeksthie books in each dormitory are .
. moved to a nejgkboring residence hall. Since each col- .~
lection of bedKs humbers 250, every dormitory has dur-.
ing the ye;{r~i,5oo different books in its paslors. This . . - -
transﬁ‘\t:bf ‘books has an important economic advantage. - -
If hayinig libraries in dormitories required from 8oo to. - -
A&800 or mote backs for each residence hall, the cost . -
<‘ yWould be prohibitive for most colieges. If, however, - - .~ -
having a collection of two or three hundred books for - = .*
each dormitory proved adequate as a result of the fre-
quent transfer of books, the development of dormitory - - -
libraries should be possible in many colleges where at  #.0
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first thought the costs might appear too great. The ex-
petience at Stephens College has indicated that the {re-
quent transfer of books not only provides a greater
variety of books for each hall, but that it also stimulates
reading, particularly after each transfer of books.

No fines ate charged in dormitory libraries, nor is any
specific period of time set as a limit for which books may
be kept. The practice of moving books from dormitory, ™
to dormitory every six weeks does, however, makeit
necessary to check up on books which are in arcu‘latlon

In charge of each dormitory library are ofi¢or two
student [ibrarians whose duties are to keep tirculation
records, to aid students select books; 'an& to keep books
and magazines in order. Student libsacians are paid for
their work and each of them wérks about 1o hours a
week, these hours being selected at times when records
indicate students are mo‘stflikely to borrow books. In
two residence halls, during the 1937-38 school year,
the staff tried the ,plan of having volunteer librarians
who worked withioht pay. There was no difficulty in
getting volusteets and the plan worked effectively. In
the future che: halls will select volunteer librarians and
this wﬂL\of course, reduce the cost of dormitory library
admifjstration.

s‘Smce the establishment of dormitory libraries, the .
_\average annual number of books borrowed per student?
v has ranged from a high of 7.19 in 1934-35 to 2 low of
3.62 in 1937-38 (see Table 4). The decreased use of
*This, of course, includes only books.borrowed and taken to a stu-

- dent room, It takes no account of the use of books 7 the I’E"d"ts
where students frequently hrowse and read.
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TABLE 4

CIRCULATION OF Books FromM DoORMITORY
LIBRARIES 1932-37

. D '
dormitory library books during theyedrs from 1936 to

Year Circulation | Circulation per Student
1932-33% 1859 4.04
11933-34 4159 6.82
1934-35 3311 719
1935-36 5781 661 -
1936-37% 4489 : 4.91 L\
105738 4228 3.62 (x;
*Dormitory libraries first apensd during the semﬁtl A
semester of the 1932-33 school year.
t Persenal libraries were introduced in 1936-33

1938 is concurrent with the inagpration of the per-

sonal library plan. It is, of codirsé, reasonable that the =
provision for pleasute readmg fhrough personal libraries
should reduce the need for such prowslon through .

dormitory libraries. ,
As would be expected in libraries for pleasure read-

ing, fiction and 1 \erature other than fiction are by far-
the most popﬁlar types of books (see Table 5) in dormi--

tory hbra&es Although all types of books are included

d& jtory libraries, more than three fourths of the

boaks. circulated during the 1937-38 school year were

from the literature sections of the catalog.

" The most popular titles? in dormitory libraries for_

the years from 1934 to 1938 are as follows:

*The 10 most popular titles are listed in the order of their popu-

larity. ‘Since several titfes circulated the same number of times, more

than 1o titles appear in each list.
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1934-35
Moats, No nice girl swears
Allen, Anthony Adverse
Galsworthy, One more river
——Flowering wilderness
Aldrich, A white bird flying
Shakespeare, Com plete

works

Bronté, Jane Eyre
Fisher, The bent twig
Buck, The good earth
Lewis, Annt Vickers

1936-37
Hall, College or horseback
Benefield, Valiant is the

word for Carrie
Lewis, Dodsworth

Queen, Siamese twin piystery
Wharton, Ethan Fronre
Cronin, The starsJodk dotwn
Crothers, When™adies meet
Day, God aitd my father
Douglas, Green Jight
H-optoQ,..Bed manners
Lindbergh, North 10 she

AN Orient

\Phillips, Skin deep
(Nt Wi

\ o
4

ilder, Heapen’s my desii.
nation

1933-36 _
Moats, No nice girl swess
Douglas, Green light
Bottome, Private world;
Aldrich, Miss Biskop
Becker, Under twenty
Allen, Anthony Adverse
Bailey, Enchanted ground™
Stong, Stranger's reinmis.
Teasdale, Love Songs>
Ditzen, The wo{&? “Putside
Lewis, Workgfart
Suckow, Tb?}ot‘é:

J1937-38
Moats,“No nice girl swears
Phillips, Skin deep

A

\Bitker, Not so deep a5 a well
S Undsct, Kristin Lavransdat-

a3

Hilton, Lost horizon _ON°

ter
Cronin, The stars look down
Post, Ltiqueite
Mitchell, Gone with the
wind
Buck, The good earth .
Paltner, Facts and frauds in
woman's hygiene
Galsworthy, End of the
chapter

Examination of these most circulated dormitory li
braty books feveals a predominance of fiction: 29 baols

are fi
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ction and a8 of these are contemporary fiction.



Pleasure Reading

TABLE 3

Tyres oF Books CIRCULATED FROM DJORMITORY

LIBRARIES 1937-38

Type Cirenlation | Percentage

Fiction 2220 52.5
Literature other than fiction T104 26.1
Biography 229 5.4
Social science 75 4. . 4
Applied science 156 3.7 >
Travel 79 1.9 W
Philosophy 45 LN
Fine arts 59 g
Religion 51 \ziz
History 39 W 0.8
Science 17 ¢ \\ 0.4
Miscellzneous 261" o.6

Total 4:119 100.0

Among the 11 nonﬁctmn t’ft‘les two are ctiquette books
and two ‘concern consumets’ problems, pa.rtlcularly as |
they relate to gitls an&women '

Dormitory liliraries at Stephens College have been
specifically plahped for pleasure reading. In order to
determinethésuse to which the books in these libraries
are actu&ﬂy put, however, students borrowing books -
wereAsked over a period of weeks to indicate their use -
of, ‘e}ch title borrowed. Replies revealed that 73 -per
\cent of the books were read for pleasure and 20 per cent

'"\

V

“of them were used for English courses. These data indi- =
cate that dormitory library books are predominantly used .

for the purpose for which they are intended.

- Dormitory libraries at Stephens College include not _

only books but also newspapers and magazines. Each -
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_ residence hall receives the New York Times, a Kansas
- City or a St. Louis daily, and a local daily newspaper.
During the 1937-38 school year each dormitory had

from 7 to 10 -(depending on the size of the dormitory)
of the followmg penodlcals

Amencan McCaIl’s

Atlantic Monthly National Geographic

. Fortune. New Yorker & M
Forum Reader’s Digest “:”:'«. :
Good Housekeeping Scribner's ‘O
Harper's Time "‘\
Harper's Bazaat Vogue

Tadies’ Home Journal Woman’s I-fbme Comparnion
ere ..\

% 3

- Newspapers and magazines are placed in the parlors
_ of residence halls, where they are available for reading
at all times.
There are a number of problems associated with the
administration of dh{mltory libraries. When students
. were asked on \agonymous inquiry forms to give their
criticisms of these libraries, the single criticism made by
as many s $ix per cent of the students was: “Books are
kept too\long Since no fines are chatged and no arbi-
tra,{gtlrne is set for the return of dormitory library books,
JHhere has been a problem of getting books back when
< students are through with them. The most effective
» ~means of encouraging the early return of books has been
personal notes or reminders from dormitory librasians:
“If you have finished reading The stars look down,
“won’t you return it so that some other girl may have the
_ opportunity_of reading it?”
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Making dosmitory library books available at all times, ;
regardless of whether or not a librarian is on duty, of
coutse raises a number of problems relating to the Joss

of books. The permanent loss of books has not been a .. = -

secious problem in dormitory libraries.® The temporaty
_disappearance of books has, however, caused difficulty"
from time to time. This difficulty is, in the main, due -\ \

- to two causes. The first of these is student carelessness. ¢\
A girl takes a book from the shelves of her dormltory -
library and sits down in the patlors to read. She bedomes -
interested in the book and when she goes to Heftoom
takes it, forgetting, however, to leave the bepkward with
her signature. Or perhaps the student, refnembers the

+ book card but has no peacil and take,ssﬂie book anyway.
Statements at house meetings and’posters in dormitory
libraries are used to remind stidents to sign for the
dormitary library books theg ‘borrow. Use of a pencil

* with a string attached to a¥bookcase has been helpful in © .-
-providing a constantiy awailable means for signing out
dormitory library bdoks. A second cause of the tempo-
rary dxsappeara& ‘f books. relates to the procedure of
seturning them.*Students are asked to return books only
when a hbranan is working, but often this is not con- -

_Vement\aad gitls will sitply leave their books on book- o P

case\or adjacent tables. Other students, while brows- =~
lng, are likely to pick up these titles and borrow them”. . = *
(before the librarian has officially checked them in. These.'_ AR
\ ’ books remain charged out to the girls who returned -
them, and accordingly they become temporanly lost. To " =

reduce this d1ﬁit:ulty the plan of havmg a b0x w1th a slot o o

"See p.57.
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for the return of books has been tried in one library, The ..

-plan has been so successful that it is being extendccl to

other libraries.

Both the results of student opinion polls and statistics
of use are significant in evaluating dormitory libraries.
In order to determine student opinion 356 gitls were

‘asked to list the advantages and the disadvantages of
clorrmtory libraries; only 119 refetences were made to'

needed improvements.t The advantages of these it
braries to which students refer are: “"Makes it eas‘y to
get books,” mentioned 152 times; Pemuhi\keepmg
books longer,” mentioned 93 times; and ‘Encourages
spare time reading,” mentioned 62 ti

Statistics of use indicate that dor:rhlt’ory library books .

© are used extensively and that they #re mainly used for

pleasure reading, the purpose \for which they are in-
tended.5 With the mtro'ci'l.}etlon of personal lbraties

libraries has decreased: With each girl borrowing an

average of foug d@r}ntory library books during the year

- and with 2 cotﬁlderable but unknown amount of read-

N

- ing of boeks” and periodicals /» dormitory libraries

(vnthout cu:culahon) the use of libraries in residence

. hallsds(still extensive; its function has not yet been taken

Qver by personal libraries,

PERSONAL LIBRARIES
If students wete actually to live with books it seemed

) " Impro‘-‘ﬂmt‘nfs suggested were (a) limiting the length of tite for
~ ‘which books may be kept and (b) adding more books to dormitory

libraries,

“. *See p.61.

- during the years from 1936 to 1938 the use of dormitory |
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course, developed naturally from Edward Bok's story®

and from the basic aim of the college to lead each stu-

dent to develop in terms of her individual needs and

their environment. Obviously it would be lmlaosslble

for the college to give each student a collection of books
for her very own. Such a plan would betoo’costly. - The -

next best possibility seemed to be ,tox\loa,u collections

quite clear to the staff that gitls should ha{re'bdoks ot -
‘only in the parlors of their residence halls, but espe- - .
cially in individual student rooms. This concept, of .

“interests. In the homes which students will establish, t
~ books can play important roles—not only books bor "
rowed from a library for a week or two, but books whxch W
are owned by the family and are a permanent pﬂ.ft of | .

¢\

of books to students for the entifeyschool year. This - |

would make it possible for stulledts intimately to live
with books of their own selection and thus to become_ o

conscious of the waorth of Bdoks.

Preparatory to the{nitoduction of libraries for mdi-'

vidual student rqofiss; the idea was discussed with the

student library>co

ittee and with other representative: ©
student grous:” They gave the plan their enthusiastic o
approval,\Accordmgly, in the spring and summer of .

193 fl’re library committee invited students to suggest :

on, an nquity form books for these new libraries:

Y.lst below ten books which you would most fike to have in )
your room for your personal use. It is suggested that this
list consist of books which you would best hke to own .

permanently—have in your home:

$See P2,
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Note: 1. Do not include text or reference books designed.
for class use. These can be obtained from the gen-
eral ot division libracies.

2. Do not include books for casual pleasure reading
(i.e. books that you would read in 4 few days and -
not refer to again}. These books can be obtained

from the general or dormitory libraries.

3. If you do not know the author and title of 2 bopk‘

you wish, desctibe the type of book you havwn
mind.

On the basis of student suggestions and %ith the ad-
dition of a considerable number of titles.prdposed by li-
" bratians and faculty members, the goliege, during the
summer of 1936, bought 400 bci&ks for personal li-
_braries. Twenty students (1o ]urnors ot first-year stu-
dents; and 10 senjots, or, sacond -year students) who
had obviously spent mug;b'hme in selecting appropriate
_books in accordance with their needs and interests were
given in Septembsr 1036, the exact books for which
they had made-tequests. Theirs were the first personal
libraries. '
The plm for getting personal libraries has been kept
as sn;{‘ple as possible, A student w15hmg a book coliec-
tion for her room goes to the librarian in charge. The
* Chibrarian visits with her about books she has I:;rev.riousljr
\f ;"' read, her reading interests, her hobbies, her problems,
\\/  ber college course and any other personal preferences
which may prove belpful in selecting books for her in-
dividual libraty. Students wishing specific titles ask
for them. Students who have not done enough reading
to know what they want use varied book lists and
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browse among the books in the collegé libraries. Librar- o

“ians, counselors and instructors also help such students

- select books. :

When they are not in circulation, books which have
been purchased for personal libraries are placed on spe-
cial book shelves adjacent to the desk of the libratian in
charge. At the opening of the year it is possible for

students to select their books from these shelves and
get them immediately. During the opening years of the, *
plan, it has been necessaty, however, to order the bgeks_ _

_which most students want.

Each student at Stephens Colleg= hasa fa@lty adviser )

whose function is to aid the student attain Her individual
objectives, such objectives being deﬁned 1n terms of the
student’s needs, interests and ablhtles If the adviser is

to work intelligently with his smdents he must have reg- -~ |
ular seports on their progress.’ “Accordingly, each six

weeks teachers, residence hall counselors and sponsors
of extra-class activities gend to the adviser reports on the

attainments of his ‘a\&wsees The student then discusses .
her progress with“her adviser and weites a letter home in-
which she deséribes her achievements for the past six
" weeks, not@s her shortcomings, and descnbes her pla.ns

for thc\succeedmg six weeks.

Sifiee personal libraties are planned eﬂtlrel}r in terms -

ofiindividual student interests and needs, it is important -
N\ Ohat the adviser know the books selected by his students. -

Therefore, as soon as a student gets a personal berary-'
the librarian sends to her adviser a list of the books she

has borrowed. Advisets use these lists as bases for sto- - B

dent conferences. Upon occasion advisers suggest ad-
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“ditional books for personal libraries, and at times refer |
to the librarian students who will be helped in attaining
- their individual objectives by having persona! libraries.
If a student does not have ample shelf space in her
room, the library loans her a small bookcase for het
personal library. Since several designs arc available, the
student may select one which harmonizes with the Fue Oy
nishings of her room, O
Although students selecting books for Personal lj-
braries are urged to choose only those titles shich they -
would like to own permanently, no girl {s %old that she
must keep for the entire year the books,she chooses. The
possibility of exchanging one or méré personal library
books, which are not being used for other titles is men-
tioned to students at the tlmathey get their libraries.
At the close of the firshnyear of personal libraties 2
- number of students aslggd if they might buy some of
- the books in their lilffaries. Since, however, all of these
bocks were catalogte\c! and stamped with the library mark
of ownership, fhavas impossible to sell them. In 1937-38,
however, Pensonal library books were neither cataloged
nor stamiped. The only ownership identification in each
‘book Was the college bookplate. ‘This arrangement made
%crssxble to sell students personal library books which

3 :they wished to own. At the close of the year 26 students
() bought 47 books from their personal libraries, Over the
* - college bookplate these girls pasted a personal bookplate

designed for that purpose.

~ During the 1936-37 school year, the first year of the
plan, 175 girls borrowed 1,121 books for personal li-
braries. In 1937-38, however, the number of students
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having personal libraries had increased to 333, and the .
number of books in these libraries was 2,507.7 i
Included in personal libraries ate books of all types, - -
. Most popular, however, are the following, which com-.
prise almost three fourths of the volumes in personal

libraties: U e N
Literature other than fiction. .. .35 per cent " \\\ S
Fiction ............o.oinas 15 per cent - ("
Biography .................. ‘12 per cent N
Fine arts ................... II pet cent\“?ﬂ

Among the more than 2,500 books in personal libraries *
ate 790 titles by 550 different authors. The titles most .
frequently included in these hbranes’ai:e the followmg. o

Author Title Copies.

Vogue Vogue's book of ai'rgzxeﬂe 44
Mantle Treasury of the, ‘theatre . 43
VanDoren  dnthology of world poetry 4T
Cordell Pulitzer prize Plays : -
Post Bzgf;e}{e _ . : .29 L
Van Loon Tbe\(ir‘t: ' 29

. Shakespeare  Works o 28
Eldridge  + {Co- ed:gfxeﬁe _ ' S 26
Galswo:thy\ /Forsyte saga 26 ¢
ONe:IL“\‘ Nine plays o 26
Story\\ Individuality in clothes _ 23
Undset Kristin Lavransdatrer o2
.%}stm Anna Karening BN

\ "\ Clark Great short stories of the warfaf S I9 :

In January, 1539, G1ig students had 4473 books .m personal {i-
braries,

*Carpenter, Vlrglma M. "The personal hbrary experiment _at_ y
Stephens College.” Unpublished master’s thesis. University of Mis-.
souri, 1638, . C - o I .
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. Aunthar Title
Burrell Bedside book of famous Amervican
stories
Carnegie How to win friends and influence
_ people
Untermeyer  Modern American poetry
Parker Noz 5o deep as a well

Smart Set Smart Set anthology

 Lweig Marie Antoinette

Mary, Queen of Scotland
Maugham  Of human bondage

Newman Stories of the great operas nd
Sandburg Selected poems R
Heiset An American doctor’s odyssey,
Nijinski Nijinski )
Oxford book of mod emo:‘/e}xe
Patmore Color schemes for 1h€ wrodern homes
Merejkowski Romance of Leamrdo da Vinci
 Stevenson  Home book of shodern verse
Catalogue of.) Yelected color reproduc-
tig 715, 2
Durant The storg of philosophy
Link Retarn to religion
Bochn Q\oﬂf.’: and manners (3 sets of 4
baoks each)
Q N Catalogue of selected color reproduc-
O tons, v.I
Santgya}w The last paritan
ole .Famous stories of five centuries
\Browning - Sonnets from the Portaguese

Co pies

Ifl

13

18

13

17

I3 .\:\
AN

L 16
16

16
15
15
15
15
14
4

13
13
13

I2

12
12
12
12°

It will be noted that etiquette books and collections

"_Carpmter, Virginia M., op. i1, p.1g-zo.
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sented are Galsworthy, Van Loon, Zwelg, Shakespeare
and Tolstoi. _

Although both dormitory and personal fibraries are -
planned for pleasure reading, their purposes are suf-
ficiently different to lend interest to a compatison of the
titles most often used in each type of library. Ranking
high in popularity in both dormitory1® and personal li-
braies are etiquette books, novels of Galsworthy, thé\ ™
plags of Shakespeare, the short stories of Dorothy
Parker and Sigrid Undset’s trilogy, Kristin Lavmmdat-
ter. These similarities serve, however, merelytbaccenm- _
ate the differences in the types of books hdst used in
dormitoty and in personal libraries. In\\general books
which circulate most from dormltory [ibraties are con-
temporaty fiction. On the other Kand, anthologies, biog-
raphies and classics of. ﬁctmn Are most often found in
personal libraries. These™ cIlf‘ferences reflect the more
permanent character,, of  books selected for personal '
libraties. R : -
- Personal libfatigs have been an entirely new venture '

“with no expenence on which to build. Accordmgly,' :

from time{to time there have arisen problems wh1ch it -
has bem impossible to foresee. o
Q& of the first problems encountered was that of -

N lca}hﬂg students to select appropriate books which would -

o\have value for them as individuals. Although -at the._:

"See p.Go, 69-70.

time of inviting students to suggest books for personal

" libraries emphas1s was placed on the permanent worth of - h

such titles, it has been a common practice for girls to re-

quest books collections composed entlrely of popu.lar_'_-'_ -

7



Vitalizing a College Library

fiction. Usually the librarian finds in interviewing a
student who asks for recent novels that the girl simply
wishes to read these books and that following their
~ completion she will have no further use for them. The
- librarian points out that such books need not be placed
in personal libraries and -aids the student to get the
novels of her choice from the general or dormitory
libraries, If the libsarian had not followed some sudr
plan, it is probable that a hundred or more studeats
would have had Gone with the wind in their libfaties.!t
Since personal libraries are planned to mleét the in-
dividual needs of students, books of fiction (even light
_ fiction) are not, of course, banned. Alsizable group of
students asking for personal hbranes have nevet ep-
joyed reading. They feel the necd ‘of learning to like
. bocks, and to help them they want petsonal libraries.
Contemporary fiction s m.c‘luded in the libraries of many
such students, \ :
- Since through infotmal contact with the student the
librarian develops an understanding of the girl, her in-
terests and he}\needs the personal interview has been
~ found zndispensabie in aiding the student to select
books which will have greatest value for her. For select-
- ingrspecific titles the librarian has available annotated
_and classified book lists. Particularly helpful is the an-
A OI;notated catalog prepared at Stephens College on the
basis of student statements regarding the use they have
. made of and the value they have found in specific fitles
- they have had in their petsonal libraries.

. ”Actually only two copies of this title were bought for personal
hbra.nes
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A second problem relates to the length of time it takes

to get 2 book after a girl asks for it. During the first year - |

of personal libraries it was a common occurrence for stu-

_ dents ta wait five or six weeks for their books. -
Each year as the personal library collection increases -

N
%
\ }

in size more books are available for immediate borrow--

ing at the opening of the school year. In September,

¢\

1937, for example, the 1,121 books purchased during the\

preceding year were, of course, available for borrowing” -

without waiting.12 To reduce the length of time fok gét-

ting new books ordered for personal hbranes,s(he staff
(1) placed books in personal libraries withoot catalog-
ing them, and (2) gave rush attention,to’personal li-
brary books. This reduced by consul‘&rhbly more than

half the time of waiting for new books.

To provide personal librasies, for every student in
scheol during the first year'or two of the plan would .

have been a physical unpossﬂ)lhty—and yet to. refuse

libraries to any girls asking for them would have de- '

stroyed the spirit, of-the plan. Accordingly, the staff gave -

no extended publicity to the new plan. Announcement

of Pefsonal libranes was made in Stepbens Life, the col- -
lege papet,yand all students who applied for libraries
were pro¥ided with them (175 students in 1936-37, and

333%‘1" 1937-38). With the gradual growth of the

plan it has been possible to develop personal libraries on ™

2 moze rapid growth.

When the staff decided to perrmt students to buY per .

~®Every ane of the 1,721 books boughr it 1936-3? was borrewed

for persunal llbrary use in 1937-38

(2 more sound basis than would have been Posmble w:th' .
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sonal libraty books at the close of the 1937-38 school
year, it was expected that a considerable number would
take advantage of the opportunity. When only 26 gitls
bought books, the librarian in charge of personal li-
braties inquired into the situation. She found that many -
more students wanted to buy bocks?® but that at the -
. close of the year, when purchase was permitted, allow-
ances were being taxed to provide for graduation gifts,
transportation home, and other inevitable last-mingfe
expenses. In order to encourage girls to buy bookswhich
appeal to them as permanent companions, id the fu- .
ture the purchases of books will be allowed 25 soon as

- the student knows what titles she actQa.lly wishes to
purchase.

S

As one means of evaluating pewm}al libraries and of
making plans for their improvement, the librarian at
‘the close of this year distribyited to personal library bor-
rowers inquiry forms onwhich they were asked to re-
port (1) the use and effectiveness of their personal
- libraries as 2 whol€ and (2) the use and value of each
title in their hQrarles Three fourths of the students

N
N

S

having persoiial libraries returned usable replies. To

supplemgat-the information provided on inquiry forms,
the libfatfan in chasge interviewed 227 girls (approxi-
ma\{ely two thirds of the students having libraries) dur-
_ ihg the Jast month of school,

v*  An important factor in evaluating personal libraties is
2 consideration of the extent to which the books are used.
_' Nmety seven per cent of the students having personal

" ®Qne hundred thisty students reported that sometime in the future

o theY planned to buy titles they have had in their personal Hbraries.
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libtaties reported using them, and 79 per cent reporfed' |

“considerable” or “frequent” use of their books.-

On the inquiry regarding the use of individual.titles.
in their libraries, students reported using 83 per cent of |

- their books, with 39 per cent used ‘frequently” or

. whom they had loaned specific titles. Reports stated . -
- that 726 books had been borrowed I,g’;ﬁ}ﬁmes. Since

“regularly.”
Although personal libraies are planned for the use

of the individual students borrowing them, girls state~
that their friends from time to time borrow their bocks f

(AN

In order to get some idea of the extent of such Jise,

stadents were asked to indicate the number of’élrls to

these particular data are based upothgeports conceming
only half of the personal libraries, itheems conservative

to estimate that from 3,000 tog 3,500 books * arculated- '

from™ personal libraries durmg the year.

Extent of use, in and af xtself has comparatwely little -
significance. In order\to mquire into the worth of such -
libraries student$c were asked to indicate the value of

these libraries. “Although contributing to coutse work

was not plaﬂned as a major function of personal li-
braries, 59 pet cent of the students reported, "My per- :

' sonal\Qbrary has helped me to do better work in certain

cIQags% (See Table 6.2¢) Other values reported by. ' o
riore than half of the students were; “"Has made me -~
‘Conscious of the value of having books around me.”

“Has encouraged me to read.” ‘“Has increased my in- -

terests in fields in which T was previously interested.”

Itis significant to note that although only 26 gitls (6 per' : e

™ Carpenter, Virgmla M., op. wit, Pp.50- 51
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cent of the students having personal libraries) bought
books at the close of the year, 39 per cent of the students
report that their personal libraries have helped them to
decide upon books they wish to own permanently.

TABLE &
VALUES OF PERSONAL LIBRARIES REPORTED DY STUDENTS HaVING
Sucit LIBRARIES DURING THE 1937-38 SCHOOL YEaRr A\
Per quzt
Valre Reporiing
Has helped me do better work in certain classes. , &, %0
Has made me conscious of the value of havmg l;ooks

FToTiT 1< N ¢TSRS, 5, N U 55
Has enconraged metoread. .. ... .o Bt eetts- 55
Has increased my interest in fields in v{h&l I was pre-

viously interested...... .. a2t 51

Has definitely increased my lexsuretrme enjoyment.. 39
Has helped me to decide ugan ‘Books T wish to own

permanently ... .. R\ 30

Has contributed to the development of my philoso-
phy of living AN ... i 28

* Has helped brogck?n\ny intesests in fields in which I
was not previously interested. .. ............ 27

Has helped to improve my skill in using books in
gemetal ... e 26

. :"Kp.\determine the courses in which personal library

.;b})dks have been most helpful, students were asked to
4% hame the courses in connection with which they have

used these books. Literature classes were mentioned
96 times; English composition (including the basic
course in commumcatzons) 53 times; att, 24 times; and
drmnatscs 23 times.®> Although personal libraries are

- " 1bid., pay-49.
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not pla.nned for curricular use, it is encouraging to find - -
a correlation between the permanent readmg interests '
of students and theit class work. N

Fifty-five per cent of the students report that thetr -
personal libraries encouraged them to read. That this
teading is not limited to books in personal libraries is. -
indicated by tepotts that the reading of 438 personal
library books had led students to read other books on{\*
the same subject, and the reading of 274 books had”
led students to read other books by the same author _

During her interviews with students tha\ll"brarlan_ .
learned of another value of personal libraries” She dis- -
covered that in several residence halls pepsonal libraries -
provided a basis for informal dlscushmn and likewise .
gave rise to several poetty readidgigroups.

As one further means of cva.[uatmg personal libraties,
and particutarly as an aids 8 ‘determining the value of -
specific titles, students wére asked: “What value has this
book had for you?” The following representative replies
provide an inmg{ﬁ:\mto the use students make of theu '
personal hbrary books.16 '

Bible de.rtghed to be read as living fz'temmre T leatnied to )
ap.p'cbach the Bible in a different way e
C°‘®I ed., Pulitzer prize plays: ““This book has shown me.
4% " what a playwright can do W1th a subject v1ta1 to the = .
{0 people of his time.” : e

N\ " Drinkwater, Twentieth century poetry “It’s beel:l fun to
" read, and I've found a number of poems fot my scrap' _

book.”
M1bid., p.53-53.
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Galsworthy, Forsyte saga: "1 did not like it very well, but

because 1 lack some types of literary appreciation I =

read plays and short stories by the same author and
found them marvelous."”

Gibran, The prophet: "1 refer to this book mote than any,

other. It always has somethmg that appeals to my
maod.”

Mansfield, Journal: “It has changed my own style of enter("),
ing my things in my journal. Has made me reath\l )
might be able to use some of my entries in my dlary

" as plots for stories.”

Mawson, Rogef's thesaurys: '"This has hel'ped me im-
mensely on vocabulary work. X have fahid accasion to
use it for almost every class, par{cﬁ}aily Faglish.”

Sheean, Personal history: 1 enjoyed’ seeing how a man’s
philosophy determined hls hfe

The evaluation of per&mai libraries has, on the whole, _
been subjective. Cominents of students make it quite
clear, however,17 that students use their books and attain
significant va%;?g\ from them:

Having, gcn;)d boaoks with me for a year has tanght me the

differencebétween popular and good.

M '}ersanal library has ensbled me to have the use of
g%?:able expensive and excellent baoks which 1 could not
otherwise have afforded.

Few can resist lookmg through and reading a book that
has been constantly in front of them for weeks.

It is hard to do nothing when several good books are in
the room.
lbid,, p55-57.
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OTHER ACTIVITIES RELATED TO PLEASURE READING

Although through the use of dormitory and personal
. libraries the college places major emphasis on making
it possible for students actually to Jive with books, other -
 methods of stimulating pleasure reading are by no
means neglected. '

N

Essential in any college-wide reading program is a ()

book-conscious faculty. A faculty reading room with a )
variety of books and magazines, faculty book review a{ni
poetry reading groups, and monthly lists of new lLibgary
- books aids membets of the instructional staff gakeep up
with books of interest. Individualized instruetion, cor-.
dial teacher-student relations, and the Qeﬁuency with
which teachers and students work together in the pres-
ence of books makes particularly, Potent the influence
of the teachers at Stephens College in guiding and en- - -
couraging pleasure reading.«This is true not only in
the literature courses withntheir individual reading pro-
grams but also in cours& in science and arf, hlstory and
' sociology. \
An instructor 4 communications uses a classroom li-
~brary as a means of encouraging reading, separate and. o
apart _frogr\atﬂfe work of her courses. In this classroom .~
~ librargNswd varied collection of books (poetry, drama, -
 fictiony biography, travel, art, science, music, and so
‘forth) to which the instructor directs the attention of
\ her students. No assignments are made in these books . -
and no credit is given for reading them-—mterest is the *
sole reason for reading.
A science professor teaching a course desxgﬂed for
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students not planning to continue in science, but inter-
ested in science from the viewpoint of its significance
' and relation to life, builds his course around the libraty.
His students have no textbook, but do extensive and in-
tensive reading in a variety of books. During the clos- -
ing months of the course students purchase (in lien of
textbooks) science books which they have read and wish ., .
to own permanently, The book most often bought b~
students in this course during the 1937-38 school year
. was Madame Curie, selected by 19 students. {Oher
baoks purchased by students included such wmed titles
as Carlson and Johnson, The machinerpaf 'the body;
Croneis and Krumbein, Down to egsth! Peattic, An
almanac for moderns; and Wells I-quley, and Wells,
The science of life. ;

The discussion of mterestmg books not only in the
classroom, not only with diterature professors, but in-
formally with one’s scbohlmates can play an impottant -
role in sttmulatmg 4n"interest in books and reading,
Reference has dy been made to discussion groups
and poetry rea g groups which have developed from
the persongl library plan. Sunday evening fireside hours
in the parlors of various residence halls provide oppor-
tunipysfor discussion of favorite books. Usually a fac-
ultymember leads the discussion at fireside hours, though
Mfrequently the group is both organized and led by the

\J students themselves,

Book Club holds regular book review and discussion
meetings at the home of its sponsor. The Club is io-
tetested not only in the discussion of books but in every
activity which promotes an interest in books and read-

8o
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" ing. For five years Book Club has been building a li-
brary of autographed books. This library, which is |
housed in the general library, includes 7x volumes auto-
graphed by such twentieth century authors as Bojer,
Dtinkwater, Shaw, O’'Neill, Millay and Walpole.

Another activity of Book Club is that of sponsoting
campus visits by authors and literary critics. Visiting A
writers are not invited to the campus merely to make one, N\
or two public addresses. A talk to the entire student bg@y"
is, to be sure, a part of the program of most guest a}zﬁiorsl .
More important, however, are the meetings withh small
numbers of students such as classes, clubs, Ot informal
student groups before a fireplace in a residenice hall. In -
such groups the individual student has,\an opportunity
to become acquainted with the authdr and to ask him.
questions. In order to make ;xféhsive contacts of this
type possible, authors are, :inirited to remain on  the
campus for several days, Among literary figures who
have visited StephensCollege during recent years are. -
‘William Rose Bedet, Rolla Walter Brown, Maurice
Hindus, Everctf\Dean Martin, J. Middleton Murtry and
Carl Sandburgls , - o

Althoughrfaculty members and student groups, such S
as Bo K Glub, take leading roles in stimulating an inter- .
est i}‘t}sooks and reading, the library staff is likewise con-

/tieus of its opportunities in making students aware of
\m \'the pleasure of reading. Book exhibits, displays of book: -
jackets, posters and reading lists are used in all libraries.
From time to time cartoons made by the library staff '
call attention to cutrent periodical articles of unusual *
interest. Blurbs from book jackets are pasted on the .
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flyleaves of books added to the library—this is done not
only to stimulate an interest in books but also to aid
students in selecting the books they want.

The use of book exhibits and posters, of book blurhs
and of reading lists is helpful in leading students to be
conscious of the resources of books and of the pleasures -
of reading. Much more important than such mechanical, -
devices, however, are librarians who know and love ~
books, who are eager and able to communica;e}}ﬁéir
enthusiasm to students and who make theirplibraries
both pleasant and attractive, These are the.id?als toward
which librarians at Stephens College steive. That they
succeed at least in some measure ismiggested by the
extensive use of materials in all jit}r\aries-—not only for
studying course materials but’ ql%o‘ for pleasure reading.

sup@i&iARY

The results of the"erriphasis placed on pleasure read-
ing at Stephens CgQége have not completely been meas-
ured. Since thevintroduction of our library program
students hav,e\_iéne an increasing amount of pleasure
reading 19>D0rmitory Libraries ate used extensively, and
studef § report encoutaging values from their use of
petsoral libraries in their individeal rooms. The ulti-
.}Jﬁé evaluation of the college’s recognition of the im-
'portance of pleasure reading can come only after the

: ' student graduates: What does she read? What kind of

books does she have in her home? Does reading con-

tinue to become an increasing joy? Are books vital in her
living?

_’*See P.102, 10405,
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Broad Con’cept"of |
Library Materials

l".
< 3

A LIBRARY PROGRAM WHICH RECEIVED IM'PETUR FROM.

the story Edward Bok told President Woddind one
which is conceived in terms of meeting; igdividual stu-

dent needs can not be restricted by tradition. Not only .~
must the college libraries be adm;msfered solely in terms -

of student objectives but if such objectives will better be

served, the concept of library. Siaterials must be extended

to include materials add:tw’nal to the printed matter . L

usually associated with' libraries.
¢\
"\ PICTURES

Mr. Bok’s story, based as it was on pictures;. made it o

natural ta{sxplore the field of art. Even at the opening

of thedibrary program the college had a collection of - o
somé\eighteen hundred mounted reproductions and- -

in language, history, art and the social studies. During

'Eﬁotographs representmg pamtmg, etching, sculpture e
\ahd architecture of various petiods of history. These -~ |
pictures wete, and have continued to be, used-by classes o

the expanded library program the college has added

*See p.z.
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materially to this collection, both by purchase and by
clipping from periodicals and other soutces, pictures of
good quality which are adapted to the needs of the
curriculum.

As the staff studied student needs, particularly in the
light of Mr. Bok’s story, it raised the question: “What
can we do to make it possible for students actually to (%,
live with good pictures?” Plans had early been made fory K
decentralizing the book collection to the end that boe;ks
were placed where students live and work. (‘,ould riot
similar plans be wotked out in the field of aefA>

Oue of the first steps in this direction was'to use pic- -
tures from the library collection for exhibits in vatious
parts of the campus, particularly 5. ¢ %assrooms and in
- cotridors through which students pass { requently These
exhibits, which were changed! regularly, were given pub-
licity through the college paper and through announce-
ments at all-college conyocations. :
. Featured as an exhibit has been * “The Picture-of-the-
© Month,” placed\in a lighted exhibit case opposite the
main entrance to the general library. Selected with care
and e}(hlbli‘ed effectively, “The Picture-of-the-Month”
brings: tcN:he attention of students outstanding reproduc-
tlon§and at times, original paintings by contemporary
ar‘tzs 5.

* Important as are picture exhibits, however, they
usually make only a casual impression on the passing
- student, and certainly exhibits do not make pictures 2
constant past of the student’s environment. If students
- were actually to live with pictures, it became quite clear
th?lt they must have pictures in their individual rooms.
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The cbvious means of arranging this was for the library - - -
to buy pictures, have them framed and loan them to’
students. _ ' ' .
 To buy original paintings of real artistic merit would,
of course, be too expensive, Accordingly, the art faculty -
made a study of available reproductions, noting the sub-
jects available, their quality and their cost. It was found 4, -~
that 2 good selection of accurate reproductions could beys -
obtained. The cost of pictures of the type and. sxze '
wanted, mounted, shellacked and framed, would\tange
from 84 to $30. Sincea sum of money was a.vm\iajale for
experimenting with the plan, the coliege mwted one of
the larger importers of prints to send an \exhibit to the
campus,

The proposed plan of Ioanmg “pmtures to girls was
discussed with representatives shrdents who received the
suggestion with enthusiasnt Accordingly, the plan was
announced at a college cotvocation and students were in-
vited to attend the &xhibit of mote than one thousand
ptints which the importer had loaned the college. Stu-
dent groups dgpeérated with art instructors in selecting
from the extibit prints to be purchased. ' .

During: the summer and fall of 1934 the library
boughtia group of 221 framed pictures for loan fo sta--
dm"f*rooms Inchuded in this collection wete reproduc- |

’ t.ldns of oil paintings, water colors and etchings repre-
. sentmg both moderns and classics. Also included were .~
2 number of artistic photographs taken by a faculty -
member on a world tour. e

To introduce the plan the pictutes were exhiblted in
the libtary, where they remained for three weeks before
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they were made available for loan. It was then an- '
nounced that pictures might be borrowed for one month. -
At the close of the month, however, some students had
become so attached to their pictures that they petitioned

~ for permission to'keep them for the entire school year,

This petition was granted, as it was found that a con-
siderable number of students had planned the arrange™y,

-ment and decoration of their rooms around their Particu- T

lar pictures,

sy
Y

The administration of the loan collection/j% simple, o
.indeed. Pictures are hung on the leaves of\a Ehsplay rack -
_ in the general library, A student wishigg a picture se-

lects the one of her choice, takes it to the circulation desk
and signs it out just as though$he were borrowing a
book. The librarian provides the girl with wire and

‘hooks for hanging the pictirre. The student may then,

without charge, keep the picture for the entire school
year or such part of the year as she chooses. :
- S0 populatr havé\psctures been that each year new te- .

o productmns aﬂxqadded to the collection. In May, 1938,

the collection, numbered 372 pictures, purchased at an
average .Cest of $8, including mounting, shellacking and -

'frarmng In size the pictures are varied, but they aver-

'g:“about 20 by 24 inches. :
A\ 'An indication of the variety of pictures included in-
% the loan collection may be gained from the following
- representative list:

. Bruegel, Winter Daumier, Third class car-
© «Caravaggio, Lute player tiage
Cézanne, Village street Degas, Dancing lesson

- Corot, Envifam d’'Rorme De Hooch, Lady at window
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' Dutet, Nuremburg woman
. going to a dance
El Greco, Pertrait of a young
gl
Gauguin, Tabiti
Giorgione, Conrers
Halls, fester
Homer, $loop, Bermuda
Kung Chi, Three rabbits
leonarde da Vinci, Mona
Lisa
Manet, The fifer
Martc, Red deer
Marin, Sail boat
*Michelangelo, Creation of
Hian
Monet, Summer

Paustian, Japanese peamm: \
in vice fields (phote:

graph}

Taj Mabal -
(photograph) -

Pissarro, Streef in Rouwen ~ -

Rembrandt, Man with gakf
en helmet

Renoir, Portrait of a )afmg -
LN e
o NA
N

girl .
Rivera, Off to market

Ruisdacl, River scene ,“ __
Russian Icon 1sth century,_ S

. Nativity ~\

Slgnac Toulon

Van Gogh, Popait of a. i

yozmg\man .
Vermeety, Fetter reader .

Von Beckerath mem: at:

pzzmo

'Watteau, Concett

Wood, dmerican. gétﬁi;;:

N\
N

The staff has ah‘empted no formal evaluation of the TR
plan of Ioanmg pictures, Student comment and the fact
“are borrowed gives some indication, how-+ -
ever, that(pictures fill a need felt by students. From
- timegotime campus visitors-become intetested in the
lﬂﬂn wollection of pictures and ask to see student rooms. -
-~ One visitor describes his visit to such rooms as follows

that pictuget

’I‘hls-mgemous idea of loamng paintings to stadents as WeI_I -
as books imptessed me considerably, and I dsked if I might- . . -
- see some of the student rooms in-which they were hung. ~- - -

With Mt. Johnson I suppose I visited about a score, talking -

with each student whom we found at home. These visits L
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were illuminating. I discovered, in the first place, that most
of the students had locked up the lives of the painters so
that they might understand something about the men who
had brought so much color and inspiration to their walls,
I also discovered that the pictures had become part of the
futniture of the student’s mind as well as of the room. Many,
of them spoke of the influence their pictures had both upoh.))
their active thinking and upon their reveries. I thoughtt that
of great importance and finished my tour of the rogms with

much enthusiasm for this new and clever extensionof libraty
services.? ~N

MUSIC N

In its plans for extending llbrary\SErwce the staff has
not limited its thinking to prmted matter and pictures.
Music is definitely regarded as'a part of library materials.
The library has a collection of several hundred music
scores (for piano, voicg ‘orchestra and ensemble) and
more than twelve hahdred phonograph records. Music
and records ate doaned to students and teachers for class
or individua] se, A soundproof listening room and 2
phonographadjacent to the general library offer students
opportatity to listen for pleasure to the music of dif-
ferentiiiges. The college provides additional listening

£000s in various classroom buildings.
3% Although the library includes music, no extension of

service in this field has yet made it possible for students
actually to live with music, as is the case with books and

- with pictures. The administration is, however, studyirg
 this problem. Among plans being considered for bring-

"Cowley, W. H. "A pionecring college library.” Jowrnal of Higher
Education 7:85. February, 1936.
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ing music to student rooms is provision for loaning
portable phonographs. Another possibility is wiring
each residence hall for radio, with a loud speaker in
every room. If this latter plan is adopted, several pro-
grams (some radio and some recorded music) will be
available for student choice.

VISUAL EDUCATION

When considering the improvement and extensiqn.iqf
library service, the administration has not ignosed the-
motion picture. In 1935, through the coope”f;}tion of
the skills and techniques division, the sta(established a
visual education service. Al .

“Films are used on our campus,fijr\ three purposes:
for direct instruction; as a basis for ‘discussion; for the
teaching of motion picture a}§Pféciation.”3 L

Following the purchasedf projection equipment, the -
staff member in charge studied course outlines, conferred
with teachers, and visited classes in order that he might

know course cont{ht\ and methods of teaching. He then. .~

collected the cabalogs of film producers and noted filos

which appacéntly fit into one or more parts of the col-- . L

lege carfigilum. These films he cataloged, noting for
eachMilm distributors from whom it can be obtained, .

' rel;}ﬁ costs, content and courses into which it might ﬁ_t.' S

X \ ‘Following their study of the catalog of films available -

PR

NV

in their respective fields, instructors ask: for an oppor-

tunity to preview films which interest them. . The .i_n-_ N :

*Lawton, Sherman P. “The administration of 2 visual education
program in 2 small college.”” Educational Sersen 17:181-82. June,
1938, . C .
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structor’s judgment of the film is then recorded on its
card in the film catalog. If a teacher decides to use 2
film, he again reports his judgment of it, this time, how-
ever, on the basis of his expetience with it in the class-
room. During the x937-38 school year instructors rated
60 per cent of the films they used as very good” or
“excellent,” and only 8 per cent as “poor.’ ¢\ }
The value which teachers attach to the use of mobion

- pictures in the classroom is indicated not only by their

reported opinions on the value of films but'also by the

 increasing use they make of motion pletures in their

teaching. During the 1937-38 schoe{ year 2,665 reels
were shown—an average of app{omrnately two reels
for every class hour of the schdolyear.

sqlv;MnRY

The establishment byone of the college sororities of
a toy library for children using the community house
represents an extension of library service to a field not
comprehende{ in the Stephens College library program.
During the)r937-38 school year the sorority bought 2
considectble quantity of toys and placed them in the
comfiinity house, where underprivileged children of the
tx(y orrow them and take them home, just as they bor-
,¥0w books from a library. This plan does not, of coutse,
represent an extension of library service to college stu-
dents. It does, however, suggest the acceptance by stur
dents of the implications of the expanded concept of
libtary materials and their ability to apply these implica-
tions to a life problem.

With the continuing development of new and im-
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proved methods of reproduction (pictures, phonograph-

. recotd, microfilm and the radio) the range of materials
with which the college library can serve student needs
is being expanded rapidly. Stephens College will con-
tinue to explore and experiment with the extension and

improvement of service through the use of such materials. . (\ .
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COOPERATIVE LIBRARY ADMINISTRATION

IT WAS RECOGNIZED FARLY IN PLANNNG THE STE-
phens College libraty program tl}af;}\the library staff
working independently could‘.afahieve little indeed
toward attaining these objectiyesy

"To make the library cgnfi-iBute as effectively as possible
to the instructional progtam.

“To teach studengs~how to use books effectively.

*To lead smde;its\to love books and to read for pleasure.”

If real Pg{}gr'éss were to be made, it must be done
through the-cooperative work of librarians, teachers and
students)

Merging the library and teaching staff into 2 unified
,@‘!'}l!ifructional staff ! with librarians teaching and with -
LV instructors doing library work is, of course, evidence of
the active participation of teachers in the library pro-
gram. Out of this participation have developed frequent
suggestions for improving the library and its administra-
tion. Such proposals are constantly invited and encout-

‘See Chapter 2.

g2



/z

Administration and Records

aged; at times the lLibrary staff even follows faculty sug--

gestions of which it does not completely approve, simply
because by doing so it is encouraging the constructive
thinking of the faculty on library problems.

A faculty library committee, selected by the faculty to

advise with the library staff, has served as an important
aid to stimulating faculty interest and cooperation. This

committee, in addition to its general advisory function,

has assumed charge of the faculty library—a collection of\ )

books and magazines located in the faculty reading, 160m
and selected for both the professional and Pleasu{e\read
ing of instructors. The committee has also, dpde several

occasions, systematicaily canvassed the fachlty to get
their opinion regarding the functxonmg Cof the library.

and the extent and value of student faculty use of the.
resources of the library. A}

Each fall at the faculty confetences which Precede the -
opening of school, one ofitnore phases of the library
program are discusseds ‘Wsually such consideration de--.

velops from the repqrt of some special faculty comnnt-
tee which has beek studying, for example, the practices
of faculty members in making the library more effec-

~ tively cont\rﬂaute to theit teaching. The preparation and '
discussioflof such reports lead to faculty consnderatlon '

of an&\work on libraty problems. :
vThe library staff‘encourages not only faculty but also

\ Student participation in library administration. Most im-
/ portant in such participation is the student library com-
mittee, the purposes of which are (z) to advise the 1i-
brary staff regarding student viewpoint on problems of
libraty administration; (2) to carry out investigations

93
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which involve systematically asking students for reports -
or information; and (3) to participate in carrying out
libraty policies. :
Each fall members of the student library committee ..
return to college four days before the opening of school -
to plan their work for the year. At the meetings held
before college opens, the committee discusses its @b
jectives, specific problems (for example, the intgoduc”
tion of personal libraries, improving the value:ef;dbmii- o
tory libraties or studying the student usé»ef library
materials on selected days) for special emfah'asis during -{
the year. It likewise calendars its ac(vitics for working ..
on these problems. > '

At its regular meetings withﬂje\czollege librasian, the

7

" student library comnittee diselisses library problems. |

At times these problems ate suggested by the students
themselves; at other tifites the librarian brings issues to -

- the committee for student judgment. Representative of

the changes in ooiillege libraries which have followed -
committee digCuission are the following: the library staff -
opened thécentral and division libraries for use on Sun- *

~ day aftérhoons and evenings; a, lighting engineer stud-
. ied the ’Iighting of the college libraries with the result

ket fiew indirect lights were placed in all libraries; and :

~,j'"\the library adopted an open-shelf reserve book plan. _
#4087 The student library committee conducts or cooperates
~in '_investigations of various types. For example, the

- committee aided in planning the inquiry form used in
- - asking student opinion regarding dormitory libraries,

= ‘and took complete charge of distributin g the blanks end -
- of collecting them after they had been filled out. Sim- :

94






Ad ministration and Recof'd;

ilarly, the committee cooperated in stud1es of student-_ L o
reading and in those of the use of hbrary materials on’ L
selected days. : _

At 2ll times student suggestions for I:brary Improve-f L
ment are invited. At the beginning of the year, as new -~ . ¢ \
students are taken through the college libraries, the li-
brarian points out that the only excuse for the existence &
of these libraries is to serve them; accordingly, he sug Puy -
gests, the library staff urges students to make suggestlbns‘ R
for libraty improvements. At times, and with-fafying .
success, suggestion notebooks for recording pfoposals . -
for improvements have been placed on #hecirculation -
desks of various libraries. Also, theAibrary staff fre--
quently gathers systematlcally studgf“opinion on'and - -
suggestions for such developme;uts \ds classroorn donm-_ R
tory, division and personal llbrarws T

Through the systematic wathering of faculty and stu-'_ S
dent opinion on librag\problems, through the use of .
faculty and student“gdmmittees, thmugh a continuing - .-
desite to recewe.&‘d use suggestions, and through the B
merging of the f:eachmg and library staff into'a un;ted S

' mstruction@ staff the libracy program ceases to . be'.__;'_
merely gibrary staff project and becomes a cooperatlve R
all- cojége undertaking. = S

~C o )N CENTRAL ADMINESTRATION S
"N Ina library plan, such as that at Stephens College'l_ 5
which decentralizes the book collection to the extent that -~ =
more than 40 per cent of the total collection is in Ji-";

braties other than the general library. (see Tablé ), the - .

problems of library admmlstratxon become partlcularly L
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TABLE 7
Books IN STEPHENS COLLEGE LIBRARIES,
MAy 1938
General library............. 15,037
Classroom libraries.......... 2,813
Social stodies library........ 2,112
Science library.............. 1,543 oA\
Dotmitory libcaries. ......... 2,308 (V'
Petrsonal libraries. ........... 2,507\
Total .36;5‘ o

significant. Although library books arg'placed in almost
every nook and corner of the StgeRhens College campus,
the administration of thesepBooks is very definitely
centralized. A

All orders for booksy and periodicals are sent from
the general library, to-which come the book requests of
librarians, instructots and students. In order that upon
receipt the bools Bday be sent to the proper library, a nota-
tion of its ‘cféé’tination is made on the order card.

The cataloging of books is likewise done in the gen-
eral lihrary, where is located the public catalog, a com-
plétedictionary catalog of all books owned. Since books

A.\ire’ frequently changed from library to library, the cata-
4\ log includes no indication of the library in which books

are located. In order that the location of every bf_JOk
owned by the college may be determined at any mo-
ment, duplicate book cards are made for books? whid

are in libraries other than the general library. The otig- .

gz . . :
.“Bince books in personal libraries are not planned for circulation

f_rom student rooms, no duplicate cards are made for books in these
libraties.
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inal white card is left in the book for charging it out '
from the smaller library, and a duplicate colored card -~ -
is filed at the circulation desk of the general library, In. -
order that the location of a book may be determined at - .~ -
a glance, a different colored card is used for charging . .
books to each of the division libraries, and for don:m- L
tory, personal and classroom libraries. - . C Oy o
Records of circulation and attendance for all Ilbrarles SO '
are monthly sent to the general library, where they as&* e
regulatly summarized and compared with reporti for RS
the cotresponding months of the preceding yédrs; L C
In order to avoid confusion on the part bf stadents, = ¢ o
the division libraries and the general lbr&y* areopen .
exactly the same hours and have smu]rar regulatmn_s for -
the circulation and use of books and penodmals Matters . -
of routine and problems of mmllanty in administration -~ :
are discussed at regular meg:thgs of the library staff, and
staff members frequently work for an hour or two at -
the desks of hbranes other than their own ia order to -
keep intimately a(qumnted with the resoutces and rou-
tine of all colleg®libraries. '
The rapidiekpansion of library staff activities (mc!ud-_ o
ing not on'ly library duties but also the performance of - -~ :
the teﬁsbmg function), the development of new methods ~ = -
for Performmg old tasks, and the decentralization of
_both staff and books early made it clear that in the in- -
\ Jerests of efficient administration each staﬁ member musf' '

*Classtoom libsaries are an exceptmn In order to makE the opera-_ T
tion of these libraries as simple as possible for teachers, the hbrary B
makes no request for circulation seports from them. . :

‘Dormitory and classtoom libraries are on open shelsres and are, .
therefore accessible 24 hours 2 day :
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in some detail analyze his position. This analysis, which
has been in process for more than three years, has re-
sulted in the compilation of a functional staff manual,
In preparing this manual each librarian over a period
of two months jotted down on a slip of paper every duty
he performed. To those thus prepared were added slips
describing activities engaged in at other times of the®\ -
year.5 After listing his duties, each staff member classi
fied themn under the following headings: daily, mahthly,
annually and irregulacly. The librarian then dssentbled
the descriptions of all positions, added duties which had
been omitted, made uniform the arramnpement of the
vatious descriptions, and in some casey described in de-
tail duties whch had merely been ;n?}tioned. Duting the
closing weeks of school each libratian further refined his
own analysis. Each job aalysis was then typed with
space provided for indicating problems and for record-
ing changes, Throqgh’fhe past three years these descrip-
tions of jobs hayé formed the basis for regular con-.
fetences bewh\ the librarian and each staff member.

During suchy conferences the job analysis is carefully

revisedydd suggestions for changing procedutes ate

considered.

) The loose-leaf staff manual which has developed from
_~:jt1}e individual job descriptions Is not, of course, Coftr
% pleted, foritis constantly being revised and improved.

The cooperative preparation of a staff manual has
had several significant values:

. "Por example, since the cight-week period was during March and
April, it was necessary to recall as well as possible duties attendant

with getting library work under way st the opening of school end
to record these duties on slips, '
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First, it has aided in developing greéter ﬁniformity'in carry-"j
ing out library policies, particularly those which relate -
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ditectly to contact with library users.

Second, as 2 result of studying their jobs the staﬁ has de-

veloped greater efficiency in performing a numbet of

duties,

Third, the job analysis makes it possible to place 1 responsl- :
bility where it belongs and to eliminate unnecessary N\

overlapping of staff duties. .
Fourth, the staff manual is of inestimable value in tram:mg

new staff members.

RECORDS OF LIBRARY USE

. An important aspect of college hbra.ry\himmlstratlon .
is studying the use of library matenal\and the reading ..
interests and habits of students. Du.rmg the six years of
the college library program, gt fibrary staff has con- -

o~’

o

ducted both continuing and 5pec1al mvesngatlons of

these types.

The usual records @f cm:ulat;on have of course, been

kept consistently Diiring the years from 1927 to 1932
the average stusl:e\ annually borrowed ¢.27 books from*
— p X . '
vera,g{:;}b“r five
Yeay,, 192732 9.27 RETREREETY
83233 2517 Eesree——
JaI933-34 26.23 L
"\ .‘[934-35 57_66 | T O .
“| 1935-36 33,56 DO
1936-37 . 32.21 [ )
I1937-38 3604 - IR KR

Fig. 1.—Circulation of hooks per student since the opening of the

llbrary program and for the frve years. precedmg its mcePtmn
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the college library, not including overnight reserve book
loans. In 1937-38 this figure had quadrupled, for the
average student this year borrowed 36.94 books (see
Fig. 1). This increase in circulation appears to be par-
ticulatly significant because the plan of library adminis-
tration at Stephens College makes books unusually acces-

sible (for example, in classrooms, in the partlors of {

dormitories, in individual student rooms, and so forth))
and therefore makes the actual borrowing of booksess
essentfal to students than in an environmeqf'\in”which
formal borrowing is the sole means of actessibility,

In Table 8 will be seen the per student eirculation of -
books from the various college 1ibra;i€s: since the incep-
tion of the library program. P\% '

TABLE.B™

C[RCULATION OF BOOKS P,E\R: STUDENT FROM VARIOUS
LiBRARIES, 1032-38

,\'\ Circulamion per Studens

Library 2932933|1933-341934-35| 1935-36| 1936-37]1937-38
N(485)% | (610)-] 740) | (874 | ro14) (1167}

e

N
General,\:“' 21.13 | 16.25 | 21.42 | 18,36 | 17.47 | 23.54
Dormitofy

(inéluding
&haipfir-

Smary)t 404 682 719 661 | 401! 362
7N\ [Social Studies ~221 ) 419 | 359 | 216 3.86
" |Science ) 2.61 2.69 2,63 2.04

Classroom - 95 2,25 2.51 4.04 3.88

All Libraries | 25.17 | 26,23 | 37.66 33.56 | 32.2x | 36.94

* Numbers in parentheses indicate enrolment,

f Dormitory libraries first opened during the second semester of the
1932-33 schoo! year, '
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At the close of each school year is Prepared a sumi_ﬁafy | o
tebulation of the books borzowed by every girlin school.® =
This tabulation is arranged alphabetically by students =

and indicates the number and type (fiction, literature - R

other than fiction, and books other than literature) . -
- which every girl borrowed from each of the college Ji- - -
btaries. These summary records are at times used by thq A
instructors and advisers of particolar students, They are . &
likewise used in preparing a frequency tally of bookS‘
borrowed by all students. Duiing the 1937-38 school
yeat, for example, this frequency tally indicated that'one -
student had bortowed 166 books and that fouix students -
had borrowed no books. oY o
During three of the past seven yea& Special studies
have béen made of the amount of pleastre reading done
by students. During three weeks 3, of the: year sclected :
for investigation students weke* asked to keep records_ o
of their pleasure reading. Wilten the reports for ¥931-32" - -
(preceding the openjqé of the library program) are -
compared with those\of 1935-36 (see Table 9} it will :
be observed that,there has been 2 notable increase, both
in the number of students who do pleasure reading and
in the amo\unt of time spent in such reading. The in-_ o
aeas& patticularly significant in the reading of books. -
er special study of student reading (mcludmg
Oﬂly the use of library materials) has been made by - B
-~ means of an inquiry form which was given to studeﬂts i
*Throughout the year in each library is kept a card for every Slﬂ
who hotrows a book from that library. On this card is recorded the -
student’s name, and the call number author ancl title of each bOOk o

she borrows, .
"T'wo weeks in the fall and one week in the winter.
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TABLE @

PLEASURE READING OF STUDENTS DURING THREE WEEKS
IN 193132 AND THREE WEEKS IN 1935-36

Type of Reading 1931-32 1935-36
Books
Per cent reading each week 24.3% 44.0%
Average median amount of time
in reading each week 131.8 min. | 166.3 min. |
Magazines ]
Per cent reading each week 16.9% 45-4,%}‘
Awverape median amount of time A\, 3
in reading each week 69.9 min. | 83.4in,
Newspapers )
Per cent reading ezch week 44.2% 52.15%
Average median amocunt of time PN
in reading each week 49.<min. 82.1 min.

NS

on three different days during’the opening months of
school. On this checking listithe student was asked to
indicate the use she made&flibrary materials on that day,
regardless of whether(Such use was made in the library

L\

or elsewhere. In 'ofdér that these studies may be compa- -

rable as they gi:\ef thade from year to year, the days are
selected as follaws:
A Tuesday of the opening month of school
A, W}d"nesday of the second month, and
A Thursday of the third month

In 1931-32, when this study was first made, 40 pet
() cent of the students used library materials each day as

compared with 67 per cent using materials when the

study was repeated in 1935-36 (see Table 10). Not
.?ﬂly did a larger number of students use library materials
i 1935-36, but those using them used them more ex-

I02
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TABLE 10

NUMBER 0¥ ACTIVITIES ENGAGED IN BY STUDENTS ON TYPICAL
DAY DURING THE 1931-32 AND THE 1935-36 SCHOOL YEARS

1931-32 | 193536

Per cent of students using library _ o
materials once or more 40.29 6697
Average number of activities en- :

uses library materizls 7,791 3.223 .\
Average number of activities en- o )
gaged in by each student in | - ¢<7
school 0.72186 ~"i;>5371

e\
tensively (3.223 activities as compa(gd with I. 791)

gaged in by each student who NS

This increased use of materials is)even more steikingly g

revealed when one notes that in 1931-32 the average stu- - S

dent daily engaged in o. 72}86 ‘activities requiring the

use of library materials, Whereas in 1935-36 the average

had increased to 2.158% activities per day.

InTable 11 it wl\fﬂje noted that since the opemng of .

the college libzaffy program there has been a 31gn1ﬁcar1tf

increase in evei-y type of library activity, not only those’ .'
relating g "class work but also those mvolvmg pleasure_ R

' reachng\\ o
staff has made several studies of magazme read _ el

lng done by the students. In one, students were given: - -

“eecking lists of all magazines received by the college - -
} library and were asked to indicate the frequency with .= . -

which they read each magazine. Those reported most -

popular in 1935 were: Good Housekeeping, Harper's.
Bazaar, Ladies’ Home [ouwrnal, Reader’s Digest, Coi-
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TABLE 11

LisrARY MATERIALS USED BY STUDENTS ON AVERAGE Day
DURING THE 1931-32 AND THE 1935-36 SCHOOL YEARS

Percentage of -
Students Performing

Activity Aciivity
1931-32 | 1935-36 |
\A

1. Read mapazine article or articles Q

definitely assigned in some course |\

you are taking 3.917 | absta
2. Read magazine article or articles ¢

as part of a problem or project con- 'S\

nected with class work but not

definitely assigned ) Q&;o 12,031

3. Read magazine article or articies ¢*L
which are not required in any course” \\

_ you are taking ’ (NY 5099 | 20.265

4. Read newspaper material as part of

& problem or project connected, with

class work but not defifiitely as.

signed N

5- Read newspaper materizl definitely

assigned in sorp{‘ course you are

taking N 1.243 | 10933

6. Read newspapers, the reading of

which is ot fequired in any course

you aye, taking 8.208 | 24.519

7. Read.}n a library bock or books z

defivite assignment for some course

£'¥ou are taking _ 22.636 35.004

,\\S\Read [I'br’ary book or books as part

of a project or problem connected

AN with class work but not definitely

o.808 13.I174

o5

assigned 14.614 22.323
9. Read hook or books not requited in
any course you zre taking 3.917 14.272

10. Read newspaper or magazine clip~
pirgs definitely assigned in some

course you are taking 0.5359 1 3430
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TABLE 11 {cont'd)

LiBrary MATERIALS USED BY STUDENTS ON AVERAGE Day.
DURING THE 1931-32 AND THE 1935-3G SCHOOL YBARS

Percentage of
.| Students Performing _ R
Activity _ Aciigity - | .._\

193132 | 193536 | AN

\ 2'1 Used materials from Golumbla Pub-

11. Read newspaper or magazine clip-
pings as part of a problem ot proj-
ect connected with class work but

Y P

not definitely assigned 0.186 "\ 4.254

32. Read newspaper or magazine clip- | W\
pings which are not required in any | . WO o
coutse you are taking o435 4.437 1.

13. Read bulletin or pamphlet definitely J o\,
assigned in some course you az;:“. 2 S
taking Ny o870 1.509

14. Bead bulletin or pamphlet as, part L P
of a problem or project ccmrnected
with class work but not deﬁmtely .
assigned 0.248 0.777

15. Read bulletin or amphlet not re- S N

© quired in any couré*you are taking |  o.124. 1.143 |

16, Used card catgl@gue 2.238 | 13.723"
17. Used Readan’ wide 1o Periodfmf_ : -
Literatate 0.808 6007
18. Used mtenals in-art Ilbrary other )
_ thar\books _ r.056 1.875
19, Used music scores o oea72 2.241
29\ sed materials from University of | ° ' -
W\ Missouri Library ‘oato. | o548 | -

Yic Library 0.062 0.183°
22, Used teachers’ materials (book for | . . o
example) made available m_class- L o
I00Mms . o0.684 |- 2.836
23, Qther use of hbrary matenals 4 o372 2973 |-
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mopolitan, Woman's Home Companion, American and
Fortune. '
A second study was made of the periodicals which
students buy or for which they subscribe. It would, of
course, have been possible to ask the students to report
on inquiry forms the periodicals which they buy. Since,
however, o8 per cent of the students at Stephens College™,
live in dormitories, it was decided to use another methog:
The maids in each residence hall saved all magagmes
which students threw away. Each week a member of
the library staff visited every dormitory fOr “the purpose

TABLE 12% /0"

MAGAZINES DISCARDED BY STEPHENS CO’I.?EGB STUDENTS DURING
THE 1934-35 SCHOODL Y EAR

R\ Number
Type of Mag#zfne of
Copies

Parents” and women’s magazmcs selling at 20c a copy
ot lower (McCaills) adies’ Home Journal, etc.) 659
Miscellaneous g Syeeklies (Collier’s, Saturday Eve-
ning Post, et&) ’
Patents’ and women's magazines selling at 25¢ a copy
or highér’ (Good Houzsekeeping, Vogue, etc.) 298

546

Movgﬁ\nagazmes 287
Miscellaneous 1oc to 25¢ monthlies (Cosmopolitan,
R\ NAmerican, etc.) 260

149
Liberal, radical magazines (New Republic, New
 Masres, etc)

134
.Love story magazines 71
Elite (New Yorker, Esquire, etc.) 32
Religions magazines 39

" Taken from an unpublished study made by Mrs, Pearl Beauchameg.
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of listing the magazines which had been thrown away
It will be noted (see Table 12) that women's magazines - -
and miscellaneous five-cent weeklies far outrank all = .
_others in popularity. Undoubtedly the price of maga- " .
zines as well as their content is an important factor in. .
causing students to purchase them, REER A3
During the time that this study was in progress no_'-,'.x'\
student knew that records were being made of the maga=\ .-
zines thrown away in dormitories. Following the, cOm e
pletion of the study its results were, however, presented o
to students. A good number of them took ISsue\vrth the .
results of the study, pointing out two of ¥ hm;tanons _
First, since the college lbraries havé e better type. .
of magazines, and since we have ‘aéood selection of - -
magazines in our dormitory hbranes most of our maga-
zine reading is done in hbrary penochcals and - c
Second, this study mc}udes oniy the: magazmes' TR
which we throw. away, “We keep many of the better_ s
ones. \
Despite thes h?mtanons the library staff fee]s that _
this study sheds light on the readmg hablts and mterests L
of Stephen&College students. : B
Studjes~of book circulation and of student readmg .
habr\ﬁ “tidicate that during the six years of the hbraly_._ -
Pmbram the use of library materials has increased many- -
fold. This increased use is general and is'not limited fo

) any single type of materials, or to any smgle type of use. o

LiBRARY EXPENDITURES

Important in the administration of any hbzary is 1ts :
cost, The Stephens College l1brary prograrn “has, how— E
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ever, been planned, not primarily in terms of cost, but
rather in terms of serving effectively the needs of stu-
desits and faculty members. To this end the college ad-
ministration has made generous sums of money avail-
able for libtary needs. This money has not, however,
been used extravagantly.

TABLE 13 R\,
LiprARY EXPENDITURES FOR THE L N
1937-38 SCHOOL YEAK R N

Salaries ............... $20,455.13 &
Books and magazines. ..... 0,55@:98
Binding ................ 1,280.80
Supplies ........... ... {508.57
Pictutes ..............: \ 514.24%
Music ...l oD 252.76
Travel ............. %%, 5I.I7

Total ....‘j.:l.:’. ..... $32,542.45

* Expenditures for picturessduing the 1934-35 schoal year totaled $1,750.
- Each suceeeding year from $40 to $500 has been spent in expanding the

loan collection of pictu'rr{.

Since 1,1G% ;s\tudents were enrolled in Stephens Col-
lege durigg’tﬁe 1937-38 school year, the per student ex-
pendituges'for the library were $27.89. In the interpre-
tatiof)0f Stephens College Library expenditures it is, of
_c@usse, important to recognize that charged against the
Jibrary budget are many costs which in other schools -
" would be classified under nonlibrary funds. A case in
point is the salary of the librarian and dean of instruc-
~ tion. Although only a portion of his time is devoted to '
library administration as such, his entire salary is in-
cluded in the library budget.

108



Administration and Records

In order to compate library costs at Stephens GOl.lege' o

with those of other colleges, college library statistics for -
1936-37 were studied.® In particular, data regarding
four women'’s colleges with enrolments of nine hundred
or more were analyzed (see Table 14). It will be noted -
that these colleges have from five to nine times as many

books as does Stephens College, and that they spend.\ A S

from 45 to 85 per cent more (on a per student basis])
for their libraries than does Stephens College Despxte
the fact that Stephens College has the smallest bogk col--
lection, spends least on its libracy, is 2 juniqrdliege, and
has a library plan which decreases the neceSsity of bor-
rowing books (because books are avai fle for casual use
in student rooms, dormitory parlots and classrootms as :
well as in the division and generd} libraries), Stephens
College students use the libraty ‘more (at least as indi-
cated by the borrowing ofs bodlss for use in their rooms)
than do those of the women’s colleges whose statistics
are reported in the' Bailetin of the Ametican Library -
Associazion. It 1‘s\hkew1se notable that, when interpreted
in terms of mbhey spent per book circulated, the 11brary .

expenditures.at Stephens College ate but 2 fracnon of

those at IhE other colleges. = . .
_ Tl\make additional comparisons of hbrary costs at .
Stephiens College with those at other: institutions, the . ..

\hbra:y statistics reported to the American Library As- S
\ ‘. sociation” by colleges and umvemttes were studled' -

further.® In Table 15 are reported cost and cn‘culatlon.

*College and unjversity hbrary generat a.nd salary statistics” and B
* “Small college genetal and salary statistics.” Bulletin of the Ameri-
can Library Asrtociation 32:126- 303 131 33 Fehruary, 1958
*1bid, o _
- _1.09_ -
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statistics for Stephens College as compared with median
cost and circulation statistics for colleges and universities
(institutions with enrolments of 1,000 or more} and
for small colleges (with enrolments of less than 1,000).
The library costs at Stephens College (on the basis of li-
brary expenditures per student enzolled) are somewhat
higher than the median for the colleges and universities O
reporting to the American Library Association. WHen
considered in terms of the instructional functionséeryed
by libraries and in terms of the expanded congept of Li-
btary service accepted at Stephens College\itis however,
surprising that library expenditures at’S{::phens College
are not comparatively higher than the“median costs at
other institutions. AV
Interpreted in terms of expenditures per book circu-
lated, library expenditures_at\Stephens College are less
than those of the medianreported for other institutions.
Randall and Goodfith report a study of expenditures
by 20 selected libra:r%s which “are performing with rez-
sonable adequ?.&’the task of furnishing library services -
to the colleggs.8f which they are a part.” 1¢ The per stu- -
dent libratyexpenditures in these colleges ranged from
a lov?..@f\ih 3.95 in one college to a high of $71.85 in
aqiﬁﬁ'& college. The average per student expenditure -
) was $32—a cost somewhat higher than that at Stephens
O College.
"~ Statistics of 2 general nature gleaned from library re-
potts are, of cousse, liable to misinterpretation, as con-
“Randall, William M. and Goodrich, Francis L. D. Principles of

college library adminisiration. Chicago, American Library Associa-
tion and the University of Chicago Pr., 1936, p.213.
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dltions in one college differ from those in another. For_
this reason, too much reliance should not be placed upon " o
the interpretations suggested above regarding the use of
materials in colleges whose reports have been studied. -
Statements of expenditure by college and university li-~ .
braries do, however, indicate that even with the wide - :
vatiety 'of services offered by the libraries at Stephens' o
- library costs are not unduly l-ugh
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Summary and Implications

N

THE ADAPTATIONS OF LIBRARY SERVICE "I‘TQ"S'TUDENT
needs at Stephens College have, of course, developed in
terms of a particular college serving,a/specific student
body. It would, therefore, be unfa\:tunate indeed if the
administration of another college decided uncritically .
to adopt iz foto the Stephen& College library program.
Cn the other hand, libedry developments at Stephens -
College do have a varik:ty of implications for other col-
leges. For some cﬁllege, one feature of the program

©.may be sign'ﬁx:mt; for another, a second feature may

apply; and pos sibly a third college may, aftes study, find
that with-few changes the total program can be adopted

In,{he pages which follow are suggested possible im-
Qcahons of library developments at Stephens Collcge
(for other colleges interested in increasing the value of

..,’;" their libraries to their students. These implications are

presented in broad and general terms; the details of prac-
tice at Stephens College have been stated in earlier chap-
ters; the details for other cotleges would have to be
wotked out in terms of the situation at a particular

“college.
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1. Books are a constant and natural part of the mv-'
dent’s environment. At Stephens College books are not™
confined to the central library but are disttibuted to di- .
vision libraties, to classtooms, to the inficmary, to the -
parlors of residence halls, and to individual student -~
rooms. No matter in what room or hall she may be, a_ o o
student on the Stephens College campus is never miore =~ "~
than a few steps from a book collection, for all of the
23 college buildings (with the exception of the heatlng'.' »,
plant and the auditorium) have libraries. = - N0

The administration does not, however, di tr(bute R
books without disctimination. Rather student§(and fac-
ulty members select books appropriate to t\he needs of - o
the group using a particular room. If a s inachem-"" « -

- istry laboratory, the books she is most hkely to need are .
cither in the Jaboratory or directly atross the hall in the: o
science division library; if she,) i in the scene shop, the ™ .. = .
books on stagecraft ate there For het to consult; if she - ) '
is in the office or classroom of her social Problems in-
structor, books to wlhhh reference is made will inali - -
probability be in N;Ie ad]a.cent social studtes division - - - e
braty. On the other hand, if a student is in‘her remdence RN
hall and wahts“a good book to read (just for fun!)- she.'__ G
may tum\toa aovel, a biography, or a travel book in her . .. .=~ -
dormitdry library-—or perhaps she turns to a book on het
hobby, a collection of plays, or 2 poetry anthology in her_
ptrsonal library located in her own room. Lo

\ "The purposes of making books a constdnt part Of the .
student’s environment are: s 7

a. To increase the value of books by maklng them avallablﬁ'
to students when they are most oeecled A
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b. To make students increasingly aware of the resources of
books, both for reference and for pleasure reading

c. To develop in students the “habit” of having books
arcund them

The administration of any college interested in giving
bocks a more important place in the student’s surround- -
ings must make certain that teachers and students select \
books for each special collection (whether itbeina class
room ot in a sotority house, in the infirmary or in.an-in-
dividual student room) in terms of the needs g the in-
dividual or group which will be using the coHed:lon If
titles for special collections are selected thus, and if the
college is willing to duplicate a reasohable number of
titles (those needed in two or moré\libraries) any col-
lege can find methods of makmg books a patt of the stu-
dent’s environment, N

2. The concept of !zér‘ary materials is expanded 1o
include noi only boaé:, per:adzcm'.r and other printed
materials but alsq piciures, music scores, phonograph
recordr and mosign pictures. Since libraries at Stephens
College aim’tg aid students meet their individual needs
and sincg the libraries are not limited by tradition, it i
naturabthat the staff should consider the use of materials
othérthan books. Loan collections of framed reproduc-
- fions for use in student rooms, a sizable collection of

e) ~'phonr:rgraph records for loan or for use in a soandproof

listening room, and extensive provision of motion pic-

- . tures for class use are among the library facilities and

. services provided at Stephens College in addition 0.
_ printed materials.

Colleges interested in eﬁctending library service to

II6 -
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fields other than books, permdicals and bulletms Can_-_,-_
select from the areas of art, music.and motion pictures
those materials which will best serve the needs of their
students. A constderable number of colleges w:ll wish. - g
to consider partlcularly the use of microfilms. - ' _
3. Teachers and librarians merge into 4 ngfe m-'l “o N
structional staff, Teachers. examine their objectives and o >
their methods to determine how, in their teaching, the\
libtary can conttibute to mote effective student attaig="
ment; teachers work with their students in the présence .
of books in the central library.as well as mmdaksroom o
" and division libraries; and teachers instruef students in -~
the effective use of books and of librasies, Librarians ot .
only visit classes and participate in department and fac- .
ulty conferences, but they also actually teach sections of |
basic courses. Their interest idtand experience with io- -
struction places them:in a pomt:lon to give students par- L
ticularly effective gmdance ‘and aid duting their hbra‘ry:"_
hours. Because in the\college libraries they observe the -
problems and aghfeyements of students and because they. .~
are primarily, concerned with - learning and . teaching - '
(rather than merely with the details of library adminis- -
tration ){sbranans aid teachers by informing them of the _
it rests and the aversions, the d;ﬂiculnes and the - o
ach ements of their students. _ SR
MIf a college administrator were in his own mstttutlon N
. mterested in recognizing the essential - unity of library G
\ work and instruction he might raise the question,“What:" .
is the situation at Stephens College which has’ resulted -
in such recognition-—not only by the administration and -
: by the hbmry staff, but more parhculaﬂy by mstructors?

\..
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The answer to this question has at least two essential
patts:

Fiest, the college administration has given more than lip
setvice to the recognition of the relationship between
library work and instruction. By establishing the dual

" position of librarian and dean of instruction, and by
emphasizing the instructional implications of his posi- s,
tion, the college administration gave the original Im\ :
petus to the recognition at Stephens College of the plate
of the libraty in the instructional program. N

Second, the librarian announced to the faculty a sew/policy
of individualizing library administratiog e the needs
of each teacher and of eack course. Tskmake this pos-
sible instructors were invited to repott what the library
staff could do to aid them better Yo 2itain their instruc-
tional objectives. Teachers’ J;eperts were not only re-
ceived—they were acted upgon.’ By its deeds the library
staff indicated its desire ¢orabandon traditional practices
and to plan library setvice only in terms of student and
teacher needs. This 2ttitude on the part of the library
staff, plus %’\interest of librarians in teaching (as
evinced by, their visiting classes, taking part in faculty
meetings,and actually teaching classes) met with the
apprm:fa\l of instructors and led them to think of the

: hl{r’&y in terms of their work,

;}f% A college in which teachers and libravians merge
\tnio a single instructional siaff requires a new type of
" library-instruciional building. ‘The library program at-

Stephens College has been limited by a physical plant

placned in terms of the usual library-instructional rela-

tionships. For example, when it became clear that the -

- 118
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faculty wished to work with students in the presence of e
books, it was impossible to accommadate all instructors

in the central library. It was therefore necessary to take

books fo teachers and students—to classrooms, to offices,

and to division libraries. The use, advantages and prob-- —_—

lems of classroom and division libraries have béen dis- -

cussed. It seems quite clear that with the physical plant
available the advantages of these decentralized teachin

2\ AN -

libraries far outweigh their disadvantages. The. facuity s
has, however, from the first sought a plaw whlcb‘wo‘uld oo
retain the advantages and eliminate the dlsadgm‘tages of -
division and classroom libraties. The chiebedvantage of
such libraries is the opportunity oﬂered{ea‘chers to work

with their students in the presence. Gf books.. This ad- .

vantage must be retained it anyy tdeal plan.’

The chief disadvaatages of’ciassmom and dN[SlOll 11 o
braries are those associated, W:th a scattermg of resources. .

For example, a student is preparing a paper on “The ’
westward expansmn S\Most of the materials she needs

“will be with the- »A}nencan history books in the. soclal _' )

studies library. “The works of Hamlin Garland, located -

with the litetature books in the general library, are, how- -

ever, Valuatble for a paper on the subject. The social

studies Jibrarian reminds the student of the resonrcesof - -

th&geﬂeral library and advises her to read this authot’s "
books. The libraries are, however, two blocks apart, and

) there is always the danger that because of the incon- -

venience the student will neglect some materials whtch L

she would use if they were more conven:ently at hand
Any ideal library plan must bridge the gap ! between

libraries and at the same tlme prowde opportumty for_'. o
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teachers and students to work together with appropriate
books. Relatively early in the library program the staff
began thinking in terms of a new type building which
would serve these ends. By 1935 the basic idea of a com-
bined library-instructional building was being dis-
cussed.! In 1937 the administration was sufficiently cer-
tain of the need for a completely new type of library-
instructional building to invite a committee of distin<
guished educators and librarians? to work with the sth
and an architect on a building specifically demgned’ to
meet the needs of a college which recognizes €h&’essen-
tial unity of instruction and library work. N\

The committee began its work by visit‘ing Stephens
College for several days. During th‘is visit committee
members observed classes, studied the physical plant of -
the college, and conferred witlnstudents and teachers, 1i-
brarians and administrators.\Following this preliminary
visit the committee formilated statements of function
which must be sem;@y the building.

It was quite cl\m to the committee that the new build-
ing must howseMnstructional activities in all courses
which are Enmanly book lzboratory courses.? Teachers

3

1J(:)hnson E Lamar. “Books all around them.” School and Sociery
81 May 18, 1935. See p.681.
\Paul Packer, Dean of the Schoo! of Education at the University
of Towa; Dr. W. M. Randall, Professor in the Graduate Library
\‘School at the University of Chicago; Dr. Joseph L. Wheeler, Li-
* brarian at the Enoch Pratt Free Library in Baltimore; and Dr.
Charles Rush, Librarian at the Cleveland Public Library.
At Stephens College all courses are laboratory coutses. In ar,
laboratory materials consist of paper, brush, and paints; in music, of
the violin or piano and the score; in science, microscopes and stides.
For most courses, however, books are the basxc {aboratory materials.
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Summary and Implications .~ =
and students must be given the opportunity of working
together with books. When this happens, the classroom -~
actually becomes a book Iaboratory, a conference wom - .
in which emphasis is placed upon learning. This de- -~
mands a new type of room arrangement and furnishing. ..

At Stephens College the committee found that K- .. £\
braries are functioning work units—not storehouses for o .
books. Books which are not used become mere dustd,*"
covered fillers of space; they detract from an active book - -
collection. In any building planned, provision must be -
made for the storage of little-used titles. \‘ L

The development of plans for an ent:rei}r new type - L
of building takes much time, and the,re‘ﬁore floor plans
and detatils of arrangement are not yht ‘available. Work - ..
of the commiitee has, however, ptogressed sufficiently to .
make possible several genera] &escnptwe statements: . ¢ - L

1. The building will p:ov:de space and facilities for R
instruction in all courses. “Wwhich are pnmanly book Iab L
oratory courses. L

2. The buil ing will have no classrooms a.nd no of— L
fices, It wxll h wever, have conference £00ms for all
mstructors ' T Sl

3. C nference rooms will be fun‘ushecl with comfort-'-- S
able chan:s {some upholstered), tables, book shelves and_'_ S
reg g lamps. : SRR

%4, Books will be houeed in dmszon readmg rooms_i'_ PR
\ :~ adjacent to conference rooms of the division. - L
’ 5. Since conference. rooms . are adjacent to readmg AP
roomas, and since they are equipped for readmg or study,. o
they may be used as reading rooms in the evening when o
they are not bemg used as conference 1oOMS. Thls point S




Vitalizin g a College Library

is important, for it makes possible the efficient use of
space: during the day when conference rooms ate in use,
division reading rooms will accommodate students; in
the evening, when teachers are not using conference
rooms and when library use is heaviest, conference rooms
may be used for reading.

6. Provision will be made for removing from reading()
rooms books which are seldom used. These books Will
not be destroyed but will be stored in basement stacks.

Colleges interested in recognizing the essenfial unity
of library work and instruction need notdelay such
recognition until a new type building is\available. In

- fact, experience at Stephens College’ ;s\lggests the ad-

- visability of postponing building.iiqtil experimentation
indicates just what type of building’is needed for the pat-
ticelar college. N
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